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One of the basic concepts Underlying Chapter 766 is that any student who is

referred for special education services should receive a comprehensive educa-

tional.evaluation., The information resulting from the various assessments

included in the eva)uation is essential -to the development of indi-vidually

appropriate educatfonal plans. Most existing assessment devices do not pro-

vide the kind of detailed assessment information necessary to develop such

plans.

It is our belief that the enclosed educational evaluation and Manning package-

provides an excellent tool for Core Evaluation Teams to begin to address the

kind of 'specificity that is necessary for quality educational plans. Used

appropriately it provides the Core Evaluation Team with the required detail

information necessary for both specifying the skills of the individual student,

as well as identifying the appropriate objectives which should be attained

during the school year.

While this effort does not represent in any way a final answer, I believe

that'it brings the process one step closer to being meaningful in the provision

of individualized instruction to all special needs students. I endorse the

use of the educational evaluation and planning package as a replacement for

the rather lengthy list of performance statements which was included in the

.original Core Evaluation Manual.

I hope that this and,future efforts on. our part will be of assistance to you

in'the development of appropriate educational services for all of your students.

RHA/bk
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ssociate Commissioner
Division' of Special Education
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INTRODUCTION

Background Information on the Core Evaluation Assessment. Process.

In an attempt to ensure that meaningful educational opportunities are provided

for all children with special needs, Massachusetts' comprehensive special

edUcation law, Chapter 766 (of theActs of 1972), requires an intensive

evaluation of the referred chile.s educational needs. Specifically, the

lay establishes minimum standards for educational assessment procedures and

placement decisions. The evaluation procedure consistsSf two elements:

first, a series of detailed assessments to identify the child's educational

,needs, and second, a planning process to develop a prescriptive educational

plan that meets those needs.

<%,

In the belief that.a multi-disciplinary approach provides the most effective

means of determining individual educational needs, Chapter 766 requires that

educational assessments be made by an evaluation team. The Core Evaluation

Team (CET) is staffed to enable it to perform all the assessments necessary to

develop a comprehensive individualized educational plan. The Core Evaluation

process includes medical, intellectual, social, emotional and educational

assessments of the child's development (by parents, teachers, psychologistl,

administrators, students over fourteen, etc.). Once the assessment information

has been collected, the CET, then develops an individually-appropriate educational

plan which includes specific instructional objectives. The entire effort is

designed to shift the emphasis in educational assessment and planning from the

categorical group to the individual child.

d.

1-,
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The development of educational plans with specific objectives requires that

assessment results be reported in clear, concise and measurable statements.
.0

order to ensure that assessments result in accurate statements pertaining to a

child, a% Massachusetts Department of Education has prescribed procedures to be

followed in reporting assessment results and in developing educational plans.
a

Those procedures result from a comprehensive review of the literature relating.

to the assessment of educational needs. The Department's recommendations include

a process in whiCh the various evaluators (parents,. teachers, specialists, etc.)

record their perceptions of the studentls ability to perform specific measurable
6

skills, such as, puts on hat, walks down stairs one at a time, adds single digit

numbers not requiring carrying,oetc. To assist evaluators in th4r observations,

the Department produced the "Reference Guide to Performance Statements" (Core

Evaluation Manual, 1974).. The guide includes performance statement checklists

in the,following skill areas: motor development, activities of daily

expressive and receptive language, reading, quantitative reasoning, and

socialization.

Using these checklists, the evaluators can report the assessment results, in

terms of)he checklist's performance statements. The assessment team can

use the statements to determine appropriate goals and develop the "specific

obj'ettives" section of the educational plan. Performance statements provide

d common language for communication among team members and for later analysis*

of the student's progress. Because of their format, which is generally de-

velopmental, the checklists also assist tams in drafting plans that meet the

criteria established by the Department for educational plans: that plans a) be

4
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develppmentally'rational, b) reflect parental priorities., c) relate to the

student's mpvement toward auleSs-restrictive educational setting,, and d) be

a

' pea rable.

4

. .

Development of the Educational Evaluation and Planning Package

In September 1975, the Massachusetts pener for Program Development and

Evaluation, at the request of the Massachusetts Department of Education,

initiated a project designed to provide Core Evaluation.Teathsvi0 an-Educational

Evaluation and Planning Package that,woId replace the performance statements

section of the dire Evaluation Manual: The existing performance statements

evaluation system had been in use since Decembgr 1974, and considerable ek-

ppriencehad been gained by Core Evaluation Team (CET) personnel regarding

the problems encountered, in implementing the system. To take advantage of

this valuable experience, the Center formed'advisory committeesof experie

personnel around each of the "Perfofmance Statements" skill areas: Actiii'ties

of Daily Living, MOtor Development, Language Development, Social Development

and Mathematics.
..

The initial review of a year's experience by the advisou groups resulted in

the following general suggestions regarding revisions:

1. a'screening-device was required that would, allow an assessor

to pinpoint' specific areas.needini extensiveassessment, thus
reducing'the time required to complete the assessment;

A
2. revisions were necessary in the format used for each statement

to provideqeam members with more' information about the

learner's current strepgths and weaknesses;

3. a device was needed to assist team members in determining

the order in which skills Should.be sequenced for training.

10
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Following these eCommendations, the Center developed tlie Educational Evalua-

e .

Evalua-

tioti and Planning 7,-kage to facilitate the assessment process, to provide

more informative statement formats and to assist teams in determining appropriate

objectives. The package is not a "final,apswer.," but rather a reference tool

that may be utilized during the various stages of the CET process.

HOW TO U:E\'111E EDUCATLONAL EVALUATION AND PLANNING PACKAGE

Despite its Varied possible uses (referral, pre-evaluation, evaluation, plan

development and implementation), the Educational Evaluation and Planning Package

has been designed primarily 'for use as.a reference manual in the evaluation and
4.

development stages of the CET process. Consequently, each of the skill area

qections has three major components:
4

1. Screening device: broadly stated items which summarize the

range of skills within a cluster of specific prformance
statements. The screening device is dedigned to expedite
the use of the performance statements by directing the
evalhators'attention'xo those rub -Areas requiring

detailed assessment.

2. Performance Stdtements: a fist (of skills) organized into
related Sub-Areas which, when assessed, will'provide the

team with detailed Information regarding the student's
strengths, weaknesses, and patterns of performance.

3. Next-step suggestions: aids designed to facilitate decisions
reprding next-step objectives required in the development of
integrated educational,plans. These charts and/of reference
tools are provided to give an overview of skill sequenc4S k
and the interrelationship of the skill clusters.

Also provided are i) a blank reporting form at the end of each sk 11 area section

which can bePhotocopied and used for recording additional statements appropriate

to that skill area; and b). an "objectives worksheet" which can be used to develop

performance statements into behavioral or instructional objectives.
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It isixecornmenaed that the Educational Evaluation and Planning Package be

used by CETs in the following manner. The CET chairperson provides the

appropriate skill area screening device to the evaluator. the evaluator

colipletes this form and returns it to the CET chairperson, whothen gives

.the evaluator the.performanc,e4tateMent clusters which, as indicated by the

screening results, require futther assessment: The evaluator completes the
.

,

performance statement assessmentssessment anereturns it to the chairperson. The
,. < ",

, 0

team then uses the information to determine and write appropriate instructional
.

01

goals and objectives. T1e next -step aids are used to assist the team°in -

.

.

determining the otder in which objectives should be undertaken. By following

this process, the Educational Evaluation and Planning Package, when used In

\.
conjunction with other assessment materials, can pr ovide the CET with the

information needed to develop comprehensive individually-approprlateeduca-
4

tional plans.

* All materials i4 the Educational Evaluation and Planning Package may be

otocopied. T8 assist in photocopying, it'is recommended that the

mate' s be placed in a three -ring binder:
-\\\

"The Rationale for the Educational Evaluation and Planning Paskage," a
paper describing the research basis for the Package, may be obtained by

writing to the Massachusetts Center for Program DevelopmenCand Evaluation,

10 Hall Avenue, Medford, Massachusetts 02155.

l2
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MATHEMATICS

Introduction

The Mathematics area of the Educational Evaluation and Planning Package is

intended to be used to assess number /numeration, sets, addition with whole

numbers, subtraction with.whole numbers, multiplication with whole numbers,

division with whole numbers, fractions, integers, decimals, ratio, propor-

tion and percent, time measures, money, temperature measurement, weight,

linear measurement, liquid measurement, dry measurement, graphs, perimeter,

area, volume measurement, geometric shapes,.and geometric elements. The

components of this area are:

1) Mathematics Screening Assessment Device: This tool is de-

signed to expedite the use of the Mathematical Performance
Statements by providing an overview of the skills listed

under this area. The screen allows the evaluator to deter-

mine which Sub-Areas require in-depth assessment.

2) Mathematics Performance Statement: These performance state -

ments, which are arranged by Sub-Area (e.g., integers, weight)

and Goal (e.g., identifies time in whole hour, half hour,

quarter hour, and minute intervals), describe specific skills

(e.g., manipulates big and little hands on a clock face). By

marking appropriate response categories the evaluator indicates

the student's current level of performance with regard to each

skill.

3) Next Step Suggestions: These suggestions, including a next

step chart, are intended to indicate a general skill hier-

archy within the Mathematics area.

These three components, when used in conjunction with other assessment
materials, are intended to provide the CET with the information necessary

to develop indiyidually appropriate mathematics objectives.

1



Mathematics Screening Assessment'

The MathematiCS Screening Assessment is designed to assist in the identifida-
tion of those Mathematics areas in which the student may require a more com-

. plete assessment. The goals listed above the performance statements (con-
secutively numbered 1 through 77) make up the items on the screening device.
They are organized according to Sub-Areas and are intended to give a compre-
hensive picture of the material covered in each Sub-Area.

It is suggested that the evaluator read the behavior definitions on page 10
before beginning the assessment to help ensure that he/she understands the
nature of the behavior being assessed.

For each screening, item; check "Yes" if the student performs the skill, check
"No" if the student does not perform the skill, and check "N/A" if whatever
prevents the performance is not remediable through instructional intervention.

In cases where all screening items are marked "Yes" and/or "N/A," the screening
assessment can serve,as the complete Mathematics assessment. In cases where a
screening item(s) is marked "No," the evaluator should find the Sub-Area where
the item number appears and assess all performance statements within that Sub-
Area. Because the Sub-Areas assessed within Mathematics do not follow a de-
velopmental progression, it will be necessary to complete the screening device
for each student assessed, regardless of the number of "No" or "N/A" responses
in any Sub-Area.

Mathematics Screening Device

SUB-AREA: SETS

1. Constructs the intersection and
union of'two sets.

2. Constructs disjoint, empty (null),
finite, and infinite sets.

3. Constructs a Venn Diagram to repre-
sent any given set(s).

SUB-AREA: NUMBER/NUMERATION

4. Counts from .1-100.

5. Counts by two's, five's, and ten's
to a hundred.

6. Identifies numbers before and after
any number.'

15
2

Yes No N/A
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Identifies number(s) between any
two numbers.

'Yes No N/A

8, Identifies the place value of all
digits in a four digit number.

9. Computes by rounding off numbers to
nearest one's, ten's, hundred's, and
thousand's.

10. Converts Hindu-Arabic numbers to
Roman numerals.

11. Computes prime and composite numbers
(for,a number).

12. Computes the multiples of a number.

SUB-AREA.: ADDITION WITH WHOLE NUMBERS

0

13. Identifies that order 0 0 0
of the numerals in an ad ition
equation does not change the, answer
(i.e., A + B = B + A).

14. Constructs two equal equations by
grouping the numbers in an addition
problem differently (i.e.,
A + (B + C) = (A + B) C).

15. Computes by adding a multidigit O O 0
number containing the numeral 0
to a multidigit number which does
not contain a 0.

16. Computes by adding multidigit num- 0 C3 0
bers with regrouping in the ten's,
hundred's, and thousand's place.

SUB-AREA: SUBTRACTION WITH WHOLE NUMBERS

17. Computes by subtracting 0 from any
number-which-does mot contain a O._

18. Computes by subtracting multidigit
numbers with regrouping in the
ten's, hundred's, and thousand's
place.

16
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SUB-AREA: MULTIPLICATION WITH WHOLE NUMBERS

Yes No, N/A

19. Constructs two equal equations by
grouping the numbers in a multi-

prititinn-problem-differently--
(i.e.;' A x (B x C) = (A x B) x C).

20. domputes by multiplying a three
digit number, containing the numerals
0 and 1, by 'a three digit number '

Which does not contain the numerals
0 and 1.

21. Computes bymultiplying multidigit
numbers with regrouping in the 'tents,
hundred's, and thousand's place.

SUB-AREA: DIVISION WITH WHOLE0NUMBERS

22. Identifies that dividing a number by
itself will always yield an answer
of one (i.e., A ; A'= 1).

23. Computes by dividing a. number con-
taining the numerals 0 and'1 by a
multidigit number which does not
contain the numerals 0 and

24. Computes by dividing multidigit
numbers with a remainder.

SUB-AREA: FRACTIONS

25.. Computes the recipiocal of any frac-
tional number as the number that is
obtained by interchanging the numer-
ator and the denominator.

26. Computes by'adding, subtracting,
multiplying, and diViding proper
fractions, mixed numbers, improper
fractions, all with unlike denomina-
tors.

SUB-AREA: DECIMALS

'27. Computes by adding, subtracting,
multiplying, and dividing any
decimal fractions with regrouping.

4



SUB-AREA: RATIO; PROPORTION, AND PERCENT

-28-__Identifies proportions and percents

as ratios.

29. Computes a proportion showing the
,product of the means as'equal to
the product of the extremes.

30. Converts two fractions (ratios) to
percent form.

31. Computes by adding, subtracting,
multiplying, anu dividing percents
by changing percents to decimal form

first.

32. Computes the percentage of a number.

SUB-AREA: INTEGERS

33. Identifies integers on both ides of

"0" on a number Tine.

34. Computes by adding, subtracting,
multiplying, and dividing any two

integers.

I

:REA

3.. Constructs a calendar showing year,
months, and days.

.
Identifies time in whOle houx, half
hour, quarter hour, and Minute in-

tervals.

. Converts time to equivalent specified
units (e.g:, 25 days = n weeks, n

dayi).

38. Identifies approximate lapse of time

without the use of a clock.

394 Computes by,adding, subtracting,
multiplying, and dividing any given

time measures involving regrouping.

5

Yes No NLA,

0

0

0

o 0

SUB- TINE

0

o 0

0 0 0

0 0 0

0 0 0

0 p 0

0 0 0



SUB-AREA: MONEY

40. Counts correct change for any given

amount of money.

41. Computes. price per unit of an item.

42. Computes by adding, subtracting,
multiplying, and dividing money

with regrouping.

SUB-AREA: LINEAR

43. Measures given objects to the nearest
fractional part of an inch/meter.

44. Identifies approximate length of any

given object without a measuring de-
vice in English and metric units.

45. Converts a unit of linear.measure to
any comparable unit of linear measure
for Ehglish and metric units.

46. Computes by adding,. subtracting,
multiplying, and dividing linear
measures, with regrouping, in both
English and metric units.

SUE -AREA: WEIGHT

Yes No N/A

0 0 0

0 0 0

0 0 0

0

0

0 D 0

47. Measures the weight of a given ob- 0
ject in English and metric units.

48. Converts a unit of weight toany com- 0 0 .

parable unit of weight for English
and'metric units.

0

49. Identifies approximate weight of a- 0 0 0
given object in English and metric

units.

50. Computes by adding, subtracting, 0 . 0 0
multiplying, and dividing weight
measures, with regrouping, in both
English and metric units.

19
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Yes No N/A

SUB-AREN.

Measures capacity of any given con-
tainer to nearest liquid measure in
English and metric units.

52. ConveLcs a unit of liquid measure to O
any comparable unit of liquid measure
for English and metric units.

53. Identifies approximate capacity of O
any given container without a mea-
suring device in English and metric

units.

54. 'Computes by adding, subtracting, 0
multiplying, and dividing liquid . ,

measures, with regrouping, in both
English and metric units.

SUB-AREA: DRY

55. Measures the-capacity of any given
container to the nearest dry mea-
sure in English and metric units.

56. Identifies the approximate capacity
of a container without a measuring
device in English and metric units.

57. Computes the relationship between any
comparable units of dry measure for
both English and metric units.

58. 'Computes by adding, subtracting,
multiplying, dividing dry measures,
with regrouping, in both English
and metric units.

SUB-AREA: TEMPERATURE

59. Measures given temperature using 0
Fahrenheit and Celsius scales.

60. Computes the distance from'the
freezing or boiling point given a
Fahrenheit/Celsius temperature.

20
7



a

61. =identifies approximate temperature
without the use of a measuring de-

vice in'Fahrenheit and-Celsius.

62. Computes by'adding, subtracting,
multiplying, and dik,iding tem-
perature measures with regroup-

ing.

01#

SUB-AREA: GRAPHS

Yes No N/A

0 0 0'

O

0 0

63. Identifies types of graphs:. pic- 0 0 0
torial graphs, number lines, bar
graphs', broken line graphs, circle

graiShs.

64_. Computes comparisons of data of any 0 0 0'

graph.

'Sim-AREA: PERIMETER

Computes perimeter of any given`, 0 0 0

ri? closed geometric figure.

SUB -AREA; AREA

66. Computes area of any closed geometric 13 0 0
figure by chboging correct formula in
English and metric units.

67. Computes surfaCe area of a 3-amen- 0 0
sional figure by choosing correct
formula in English and metric units.

68. Computes by adding, subtracting, . 0 0 . 0
tpultiplying, and dividing units of

area.

SUB-AREA: VOLUME

69. Measures volume of a 3-dimensional, 0
figure in English and metric units.

0

70. Computes volume of a 3-dimensional 0 0
figure by choosing the_torrect form-
ula iniEnglish and metric units.

N
2i
8

0

LSD



- 71. Computes by adding, subtracting,
multiplying, and dividing 3 units
of volume measure in English and
metric units.

SUB-AREA: GEOMETRIC SHAPES

Yes No N/A

72. Identifies geometric shapes (simple .

and 3-dimensional) and the parts of

any geometric shape.

73. Constructs geometric shapes withoia

using compass.

74. Constructs ,geometric shapes using

compass:

SUB-AREA: GEOMETRIC ELEMENTS

75. Identifieb geometric elements --
point, line, line segment, angle,
Curve, ray, plane.

2

76. Constructs intersecting, parallel,
and perpendicular geometric elements
without using a compass.

77. Measures geometric elements using a
-6umpass and -a protractor.

1.

2a
9
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Mathematics` erformance Statements

The Mathematics Performance Statements are arranged by Sub-Area (e.g., Time,

Fractions) and Goal (e.g., identifies time in whdle hour, half hour,,quarter

'hour and minute intervals)'. The goals are numbered (1 through ) to correspond

to the screening assessment numbers. The evaluator uses the results of the

screening to select the Sub-Areas which require more 'comprehensive assessment.

Listed under each Goal in a Sub-Area are specific performance statements.' The

evaluator. indicates the student's performance by marking the appropriate response

categories. The response categories are defined below:

A. Manipulates: Material is set up in a pattern and the student
alters (i.e., arranges) what is there to form a response.
Example - Given a set cpmposed of 3 stars and 2 circles, all
the same color, the student will manipulate the objects in
such a manner that the end result will be 2 sets; one set
containing 3' stars and the other set containing 2 circles.

B. Constructs: Student takes available material and builds a
new product to form a response.
Example.- Given a cue to construct (build) a set of 5 objects
that all contain one common characteristic (e.g., size, color,
shape, etc.) the student will construct such a set.

C. Identifies: Student responds to cuesin either oral, written,
or physical (point to) mode.
Example - Given 2 sets of objects, one set containing 3 members_
and the other set containing 5 members, the student will
identify the set that contains more members.

D. Counts: Student names objects or numerals in a succession, one
by one, groups, or by determining the_total amount or number in
a collection (this would include.measuring).
Example - Given dot pattern cards showing sets of 0-10 dots,
the student will count while pointing to the appropriate card.

E. Sequences: Student orders objects/numerals in a specified manner.

Example - Given a seta 5 pictures ofobjects of various
heights, the student will sequence' the pictures so that the
objects are ordered from shortest to tallest.

F. Computes: Student performs arithmetic operations and conver-
sions involving the use of an algorithm.
Example - Given a set with 12 members, the student will divide
the set into 2 equal subsets (compute what 1/2 of 12 is).

2 3

. *

tfi



4

G. Not Applicable: This space should be used to indicate that per-

formance was not observed and vIgnitever prevents performance Is

not remediable through instructional intervention.,

R. Comments: This space should be used to note any variables (e.g.

rate, encouragement, verbal assistance, mechanical assistance)

which the evaluator views as affecting the student's performance

or to elaborate upon any cross(es)/diagonal lines in the other

columns.(e.g., rate at which student performs was slow and .

affected accuracy).

at
The categorth represent various possible behaviors for the performance statement .

To assist the evaluator, those behaviors most commonly assessed in relation to each

performance statement are marked with a black dot AU; blank boxes indicate that

the particular behavior is not generally required.

The evaluator indicates the student can perform the skill by placing a cross over

the black dot . If the ,student is currently learning the skill the evaluator

would indicate this by placing a diagonal line over the black dota0 In the

example below,the evaluator placed a diagonal line over the dot under constructs

to indicate that the student is in the process of learning the skill and then

placed a cross over the.black dot under identifies to indicate that the student

was able to identify the big and little hands on a clock face.

' SUB-AREA: TIME

GOAL(S'):

Identifies time in whole hour, half hour,

quarter hour, and minute intervals.

Performance Statements:

Student Behainor(s)

M M
4:1
1-1 NA

>
I .0
M O.

tH 0
.1.1 0

4./
0
riCU NA

M

hands on a clock (big, little)

24.

11



MATHEMATICS
..........

SUE-AREA: SETS .

.

.

ft
-

COMMENTS:

..

GOAL(S)Behaviors)Student Behavips) ,

w1
.0
C
U-

,-.

C.
O.<
4.,
0z

I. Constructs the intersection and union
of two sets.

`2. Constructs disjoint, empty (null),
finite, and infinite sets.

3. Constructs a Venn Diagram to represent
any given set(s). . -

.

PERFORMANCE STATEMENTS:

6
m
w
.1.1

CO-i
.1
p.

gyp.

p

W,-4

J.%

CJr1
2
$4
4.,

2
0
U

.-7,4
to .:4 U
14 NW
>
1 .cm ..:
w .

*44 C

0 4.)
W .4
13 /.3.1-1

M
W

g

0.I

,-...

.1
C
0
C.,

.

M*---..
OJ
C.)

cu
2
0.
CI
M

m
q
$-A

W
>
C
o

CO

0.1

S
e

a se s as a we .e ne. co ect on o
obiects or ideas 'ID

.

set(s) using environmental material .
.

elements/objects as belonging or not belong-
ing to a specified set ,

..a set(s) as instructed (e.g., according to
attribute; comparison and 2ositional rplatinn ) ID

P
.

.

elements/objects of a-set in at least two
. different wave *

II

,

AD

,

the number of elements/Jbjects in a given set

cardinal number as number of elements in a set

.

II

.

1.. set with no elements as empty or null set

i the number zero as corresponding to the
empty set

Al.'w
sets according to the number of elements in
each set from least to grenrpnt

. 40

one-to-one correspondence between two sets
of objects which have same number of elements .

,

one-to-one correspondence between two
sets of objects which have different numbers
of elements

equal and unequal sets.: . II .

equivalent andsnon-:equivalent sets II
,

7e7h which are intersecting (haliing
common elements) .

-

.

sets which are disjoint (no common elements)

all possible subsets of any given set _ .

1 the union df two sets from two disjoint sets
.

.

the intersection of two sets .

the intersection of two disjoint sets as
the empty set

.

an infinite set
,,

II
. ,

Venn Diagram(s)
.

Venn Diagram to represent two disjoint'sets

.

.

_

12



MATHEMATICS

. 1 .

Sim -AREA:.maiga
.

. .

GOAL(S): .
.

(See previous page' .

# , .- t

. ,
, .

.
,.

PERFORMANCE. STATEMENTS:

. .

.

a
v

COKMENTS:

Student pehavior(s)

C.,
t..4
.15

3

,-
5.
C.
<
4.3
CZ
.

illAIM

C
.1.4c
:-.

".a
a 1

r,
..1
t..:-
2.-1

1.3
cn

5
C.,

.

1. ,-,
w M

>.,>
CC C.-
CU

ve
taw S
td Cl
1.1 41a4Jaftr
la $44.4 ,

40

''

Gi
S."
11
C,
E.

, X
..3
r.aa
CO

..

7)
GI
:..1

C
al:'r
a:

,

ti:
.1.)
14
V.

C.,

:-...

..,
ak

.

'enn ) agram o represen t e un on o two
or more sets . 40

41
Venn Diagram to represent the subset' of a
riven set
Venn Diagram to r present the intersection
of two sets

41 40

'
.

.

t

..

. t
,

.

-

.

.

.
. .

,..

. .

,

t
^1

.

...

.
.

.

.
..

.

.
.

.

. .

... .

4 . .

...
, ..

.. ,,, 1 . .

..
.

.

- . .. 0.

. ' .

. ,

9. . . r.
.

.

. . .

J .
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MATHEMATICS

SUB-AREA: NUNiER/NUMERATIMI
.

4

COMMENTS:

J

,

GOAL(S):

.

Student Behavior(s)

4. Counts from 1-100.

,5. Counts by two's, five's, and ten's

to one hundred.

Identifies numbers before and after

any number. .

7. Identifies number(s) between any two

0
(1)
u

0
u
=
w
4)
o
o
0
U

.
.-I 04
o o

C.1

3-i rf
43 0

>,I 4
01 0.
o

44 W
I-10
.1.1 44
o u
a: ..-1

V 14
fri

th .

34
0)

=
th
cr3

.....0
4.1
o
=0
C.)

03

WVC.I.)
W
=
cr
C0
03

u
/4
0
>0

, 0
LI

W

__1

e0
C.3

1-4

0
.0

C.3

"r4
t-4
0.
A
,.e

z

.

numbers.

8. Identifies the place value of all .

digits in a four digit number.

.

l'

.

9. Computes by rounding off numbers to
nearest one's., ten's, hundred's, and

thousand's'.

a ,

10. Converts Hindu-Arabic numbers,to
l. .

Roman-numerals.

11. Computes prime and composite. numbers.

---
.

-

-

- °

12. Computes the multiples of a number. °

PERFORMANCE STATEMENTS'

.

.

.

positional relations - above, below, beside,
under, over, in, on, before, after, top, bot-
tom, left, right, in front, in back, down, in-
side out- .- . :_ be:in il -1.

'

comparison relations - higher, lower, smaller, 0 0 0 .

larger, bigger, littler, taller, shorter,
alike, different, more, less, long, short,
fewer, all some. same. equivalent 0

attribute relations - color, shape, size, 0
.

,
texture (smooth. rough, soft hard)

one-to-one correspondence between two
groups of objects

numbers 1-10 , .
.

- .

numbers to word name 1-10 "

.

C

ID

ordinal numbers first'through tenth
1

ordinal position with written symbol
first td tenth

ID
..

,

words first to twentieth with written.

symbol
II

by two's to twenty, fifty, hundred
41

by five's to twenty, fifty, hundred
a

by ten's to twenty, fifty, hundred
.

.

.
.

numbers 0-99 .n order j

14

No_

;



MATHEMATICS

SUB-AREA: NUMBER /NUMERATION

OOAL(S):

(See previous page)

PERFORMANCE STATEMENTS:

tpareatonsipo greater than, equal to or
less than hstwssn 7 numhors

patterns from a complete pattern

patterns from an incomplete pattern

Student Behavior(s)

es

M V:
U

i1
W M

I
M M 0.

W
U

44 0
Le M W

4.1

44
O 10 $.1
U

C

a

0

CJ
rl

r.
U

C.

0
z

COMMENTS:

IP

e'

numbers from 0-100 when given numbers in
random order

numbers before and after any number

number(s) between any two given numbers
(e.g., numbers between 8 aftd12)

even numbers (2-100)

odd numbers (1-99)

symbols 0-100 when name is given orally

the number of ones, tens, hundreds, thousands,
represented by anY number.

zero as a place holder

single digit numbers in the decimal system
(0-9)

place\value of any four-digit number '
four-digit numbers in expanded notation
(e.g., 46.= 4 tens and 5 ones)
different name's for numbers (0-100)
(e.g.. 25 = 20 + 5: 30 - 5)
by rounding off numbers to nearest one's,
ten's. hundred's. and thousand's
basic symbols of Roman numerals

Hindu-Arabic numbers to Roman numerals
(e.g", 1-I, 5-V, etc.)

prime number4 (e.g., 2, 3, 5, 7, 11, 13, etc.)

cou*osite numbers

multiples of a number

15

28
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fATHEMATICS

.-. ..,

SUB-AREA: 60111011JaLigigiLja
-

.

i,..3 4 k

COMMENTS:

4

,

GOAL(S): >

---------
Student BehaviorW__

.

13. Identifies that changing the order of
the numerals in an addition,equation
does not change the answer

14. Constructs two equal equations by
3' grouping the numbers in-an addition

problem differently
A + (B + C) = (A + B) + C).

m

mu
.4,

...'

21.
ri
0
2

'

.

.°

0
14
4.3 .

CO

0

:.1

....1 ,..4

m uCJ
1.1 4-1
w m
P.

1 ..0

4.1 0
r1 4)
4.1 4.4
0 1..)
w.,4

:ri 3

0
0
$.4

0
to

--...

tO
44
0
0

3

.
w
U
00
0
o.

%

m
44
14
0
P.
0
0

ma
W
1-1
0
0.
a

8

4'.I4
M
(.3

.4-1

<
u
0
z

1

.

(i.e.,
.

15. Computes by adding a multidigit number
containing the numeral 0.to a multi-
digit numbdt which does not contain a O. . .

4 .

16. Computes by adding multidigit numbers
with regrouping 3n the ten's, hundred's,
and thousand's place.

PERFORMANCE STATEMENTS:
putting two or ,more small groups together to
make a large group

.

par s o an ad. it on equat on answer,:addi-

tion sign +, = sign)
words related to addition - plus, sum,
greater than, 'add
addition tacts with sums less than ten
(vertical format)
a,it on acts with sums less than ten
(horizontal format)

.

using correct alignment of numbers in an

addition equation
II II

illustrating that changing the order of
the numbers in an addition probreArdoes
not affect the answer (Commutative Property.-
i.e., A + B = B +-A).

II S.

.

illustrating that adding zero to any num-
ber will always yield the original number
(Identity Elemdnt - i.e., A + 0 = A)

II

-

'illustrating that grouping the numbers
of an addition problem differently does
not affect the answer (Associative Property -
A + (B + C) = (A + B)-+ C)

.

a picture for an addition expression II .

.missing sums/numbers in an addition equation
.(e.g.,.4 + L/ '...-9; 4 + 5 = i/; sums to 9)

II

a column addition problem with one digit
numbers (sums to 9)

.

.
ID

.

addition facts with sums greater than ten
(vertical format)
addition facts with sums greater than ten
(horizontal format)

,

by addin4 two one-digit numbers without

regrouping .

.

16

29



Sp-AREA:

GOAL(S):

(See

--____

PERFORMANCE

.

ADDITION WITH

.

COMMENTS:

'
.

. ,
.

Student behavior(s)
w

c)

+4

r.:

0-
q..
c-
<
4-1
CZ

v
previous page) ;

.

----___,-,
STATEMENTS:

cn
ZS
JJ
C:

,. 'it i,

US
*1
4:
r.:.

4.J
US

'-
U

2 51

a ix> :, p.,
1 .....--

44) ..C.
C)

+4
L... =

1..S 1.1
= a.J
Cl +1 ,

TS S,
.4

VS

1.1..
- 45)

c:
Cr
a

-....

,4
=
7
0
u.

ri)
c,
t.)

CIS77'
C-1

m

,.,

Sr

>
C
0
t.;...
v:

c,,

=
G^

, .y
re:rou.in:

, by
regrouping

a. ng two two .igit num.ers wit out
u greater than_len) .

adding two three -digit- numbers 'without
(sums greater than-ten)

-

a column of addition'probleth(s) with-one, two,
or three-digit numbers without regrouping

,8

missing
\ (sums/numberyeater
(e.g.,

sums/numbers in an addition equation
than ten)

10 + = 21; 10 + 11 = 0)
,

:1)y adding a two-digit number to a one-digit
number with regrouping in ten's place

40

- by adding a two-digit number to a two-digit
n umber with regrouping in ten's place 6

10

.

.

by adding a three-digit number to a two-digit
number with regrouping in hundred's place only

4

4,

1),,adding a three-digit number to a three-
digit number with regrouping in both hun-
dred's and ten's places

,

by adding a three-digit number to afoon
digit number with regrouping inthe thou-
sand's, hundred's, and ten's places

1

,t._

40

'

b' adding any pair of whole numbers with
regrouping in all COSPR

40

a column addition problem(s) with one, two,
t reel.digit numbers with regrouping '

40

,
,

m ssing'sums/numbers in an addition equation
( ith regrouping) (e.g.. 25+//=69:/j+17.A?)

ID

by

Lion
193

estimating,an answer for an addition equa-
(by rounding off numbers) (e.g.,

+ 220 is 200 + 200 or 400)

0

us

, .

ng subtraction to check addition problems

\

.

word problems involving addition

I

\

.

.

.

.

-

l

.

.

.

1

1

.

I

...

3O



.
.

SUB- SUBTRACTION WITH WHOLE MUMTIRRc
.

.

COMMENTS:

4

,

Gu
A
AL(S)

Student Behavior(s)

o
r-I
.0
0
.0
.1-I
r4
c%.
o.<
tr
oz

.

17. Computes by subtracting 0 from any
number which does not contain a 0.

I

18. Computes by subtracting multidigit
numbers with regrouping in the ten's,
hundred's, and thousand's place.

PERFORMANCE STATEMENTS:

0
co

3J
0
...i':15.4-100
0
..a

mm-
4-)
C.1

0

4.,
to
007,t40
C.1

.fIrl
m m

o
W r1
w 0
>
1 .0
a)

.7-1 .

.64 o

4, t3
0 4 . )
a) -

" I

m
C1J

w
.-.

(;)
o0
---

s-I0
0
C-)

ta
ar
uou
C)
0
0"WO
to:- -

...)

w
0
00

01
w

O.
E

parts o a su.traction equatin (minus sign,
answer. =)
words related to subtraction - take away, less
than, minus, remainder
subtraction facts with answer less than ten

(vertical format)
subtraction facts with answer less than ten
(horizontal format)
correct alignment of numbers in a subtraction
equation

- '
illustrating that when zero is subtracted II

4 .
.

from a number the difference is that number
(i.e,?, A- 0 = A)

illustrating that when any number is
zubtracted from itself the answer is zero .

a picture for a subtraction expression
.

missing answers/numbers in a subtraction

equation (e.g., 8 - 11 = 5; / / - 2 = 5)
0(answers less than ten) .

. .

subtraction facts with answers greater than
ten (vertical format)

subtraction facts with answers greater than
ten (horizontal format)
by subtracting two one-digit numbers without
regrouping

II

by subtracting two two -digit numbers without
regrouping (differences greater than 10)

II

eby subtracting two three-digit numbers with-
out re:rou.in .

missing differences/numbers in a subtraction
equation (differences/numbers greater than
ten) (e-.&-,--2-1 /_/ 10;24 14-=-4 /)

II II .

I

a one-digit number from a two-
digit number with regrouping in ten's place

II

II

.

by subtrac TITITW-ETA5:31git number from a two-
digit number with regrouping in ten's place

by subtracting .a. two -digit number from a

three-digit number with regrouping in t_

hundred's place only ,

II
.

.

by subtracting a three-digit number from

n three-digit number with regrouping in
11 htIndrod1s mod ten's lace

18

31



MATHEMATId

r
SUB-AREA: :*.CTIoN W C J.1 t N: : -

AMNIA'

CJI
.10
r"
..,-f-c.
c... .<
1.1

.

COMMENTS:

'

MN
u

COAL(S): .
Student. Behavior(s)

(See previous pa_e)
.

^

'.

, .

PERFORMANCE STATEMENTS:

T
17;

rt*.
..-.
LI
C.

';'
""...,

7,
3.;
c..:

I.
al
T.5u

a:

0
.!

. o33 r0> >,
tIn 1..
0.14
14-1 0
t-I CU

3.J 4.1

7 4
io :-..4 ,

:1:
CU

3.3-
'74c
E

*--.

M
.....

7
0
r..,

Cl,

. C.,

0
C
CU

7'0
ce:

1.4
4-1

al
:.--,

...
0
..:-.,
tf:

CJ
..,
""
C.

5
c...:

Immssf

by subtracting a three -di4 t number from a " S
1

fourdigit number N;,th regrouping in thou-
sand's hundred's and ten's .laces

,
.

.

by subtracting a fourtdigit number from a fou n
digit number with re0oupinR all the way

41

missing differences/nu bers in a subtraction ID

equation (with regroup ng) (e.g., 62 - /I =
25; /I - 37 = 25)

,

by estimating an answer for a subtraction , 41

equation. (by rounding o numbers) (e.g.,
220 - f91 is 200 - 200 o 0)

using addition to che,ck s btraction
problems

r)' -..

41 .

h./

word problems involvidg su traction S

\
1 \

. , k

A\
-.

\

-.4

.

0

I
-...

. .

'

,.

\3 2



MATHEMATICS

.

SUB-AREA: MULTIPLICATION WITH WHOLE NUMBERS - .

'

COMMENTS:

.

, *

.

GOAL(S): Stud-tint

cufi
.1:3
ou

1-I
r-4
o.
o.C
.c.,
0z

BehaviorU)
,. .

19. Constructs two equal equations by
grouping the numbers in, amultiplica-grouping
tion problem differently (i.e., A x

1 (B le C) = (A x 13) x C) .

20. Computes by multiplying a three digit
numbers,, containing the numerals 0 and
i, by a three-digit number which does
not contain the numerals 0 and 1.

co
C11

.)
cv
...4-

.
.i
C

2

C1)

J.)
w

3.1

,..1c
3

- 1-1
o. co

CJ
34 r1

tO
>
CU ,,

.0
.Cfl 0

41
-,-4
4-I 0
4-1 w
4.1 s4
o 4)

;9

03
C11 ,
!,:".

CO

CI)

We.
CO

4.1o

,9

CO

w
C.)0
w
o

1'

03
.6)
1.4
4)
>
=0
U".
cn
CO
t.r
=
gate
8

.:

21. Computes by multiplying multidigit
numbers with regrouping in ttle ten's, .

hundred's, and thousand's place.

PERFORMANCE STATEMENTS! _,

.,:.%:,.. ,,..,,!1

,
:

,

multiplication as repeated addition
(e.g.. 2+ 2 + 2 = 6)

0
multiplication as "N groups of N make N"

-(e.g.. 2 groups of 3 make 6)
.,

parts of a multiplication equation (answer,
II

0
words related to multiplication (times,
multiplier)

..

picture(s) for a multiplication equation 0 /

multiplication facts (0-12) (vertical format)

multiplication facts (0-12)(horizontal
fnrmar)
correct alignment of numbers in a multiplica-
tion equation

.

illustrating that changing the order of the
Anumbers does not affect the answer (Commuta-
nye Property - A x B= B x A)

.
.1

,..

illustrating that grouping the numbers` in a
multiplication problem differently does not
affect the answer (Associative Property -
P. x (B x C) = (A x B) x

.

'_C)

illustrating that any number multiplied by_
Orie is itself (Identity Element - A x_l = A)
illustrating that any number multiplied by
zero is zero (Property of 0 - A x 0 = 0)

.

N. by multiplying when two numbers have a common
numeral showing:

a) (2x5) + (4x5) = 10+20=30
b) (2x5) + (4x5) = (2+4)c x 5=30

b x 5 =30
1

.

. .

by multiplying a 2-digit number by a one-
digit number without reerounicut

0,
by multiplying a three-digit number by a one-
digit number with reroti.in:,

. by multiplying a four-digit number by a one-
digit number with regrounine

_

by multiplying e-two-drart-iiiiiiilier by a two-
digit number with regrouping .

)

.

I). multiplying a three-di:it number by a two-
i number , 1 re!ru. :

20
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MATHEMATICS

SUB-AREA: MULTIPLICATION WITH WHO aJO:

0

COMMENTS:

GOAL(S): Student Behavior('s)

1.4
.5
5'
t:

*4
-,-.

M0.

,,

4.1
cZ

(See previous page).

-

.

PERFORMANCE STATEMENTS:

...

'
c

a

0
..o

t:
Lo
JJ
? 2.
E

.I
m m
..o u.,4
W 0> >.

1 .50 C.
W

ZZI
"4 W
1.1 4.1
044
W .1-*

.

u:

W
I.

Zr.

5
C,\ S.
0
..'
0
7
E

0

5
V
0
7'

':

;

.J
s.

W
>
.-'"0
L,-.
If)
..1
.0
a.
=

by multiplying four-digit number by a two- S. .,.

,"by multiplying.a two-digit number by a three- ID

by multiplying a three-digit number by a three -

.

110
.

by multiplying a four -digit number by a three-

'r. r1.imber'44th regvourins

110

by multiplying a two digit number by a four-

.

111

.

by multiplying a three-digit number by a four-
. . ..-r . , I.

by multiplying a four-digit number by a four-

di:it num.er with regroUPinS
0 '

by multiplying any two numbers containing one
or more zeros

41 .

the solution for a multiplication equation so
that both sides of the equation are equal

(e.g., / / x (155 x 225 7(/ t x 155) "x 22),
.

an approximate answer for a multiplication

eauation (e.g. 68 x 52 or 70 x TO)
11

using division to check multiplication
.eoblems

II

word problems involving multiplication II

,..-

..

.

\

.

.

i

e .

4,

.

21



S

4

. ....__..

0 . N.
.1 ,I v. .SUB-AREA: DIVISION WITH ,i,

.

-

c

COMMENTS:e

.

.

G6AL(S):

,

. \
Student Behavior(s)

\ 04
1-4
42\
ao

c.)

r.4
C.
0.
4C

iJ
0Z

.

.

22. Identifies that dividing a number by
itself will always yield an answer of

one (i.e A -: A = 1).

23. Computts by dividing d number con-
taining the numerals 0 and 1 by a
multidigit number which does not con-

..tain the numerals 0 and 1.
.

m
m
44
CO
...I
-a

.44
c

a

m
4.)
00
I-1 ..
4J
0
c

8

c. col
CJ:4'

a)

44
a)

1 ..c

m
Q)

rf .
rf 0)
4J 44
0 .61
a) ..-s:1

CO
CU

)4

m
co
CU

a"
CO
4.4
0
m

3

' CA
CU
C./
=
CU

D.Cr

2,3

m
4.1
14
4.)>
C
U

"....
03
CU

4.10
0.
fa

3

24. Computes by dividing multidigit num- .

bers with a remainder.

PERFORMANCE STATEMENTS:

,

division as repeated subtraction IP IP
.

-

division as "how ,many groups of IL in £" .

I
.,

terms and symbols of division (divisor, ID

.

dividend, quotient, , divided by, into,

remainder)
\

.

.

. .

.

picture(s) for a division equation ID .

.

.

division facts (0-12) (vertical format) IP
.

.

division facts (0-t2) (horizontal format)
.

.

division as the inverse of multiplicatiOn

illustrating that division by zero is uncle-
fined (mp,minglpgq)

1

illustrating that zero divided by a non-zero
number is always zero (i.e., 0 4 A = 0)

...illustrating that any number divided by 1 1.9
that nutber (Identity - i.e.. A 4 1 . A)
illustrating-rhbt-any number divided by it-, \ .

self is alw: . : ' : =

illustrating that division is distributive
over a. * -- " 4 t' Ill 41)

.:,

'41, missing number when one number and the answer
is given (i.e.. -A 4 1.1 = R)

It. III
by dividing a one-digit number by a one digit
number with no remainder
by dividing a two-digit number ending in zero
by a one digit number with no remainder

'

by dividing a two-digit number by a tdo,digit
-withuumbu. uo remainder

by dividing a two or three-digit number by a
two digit number with no _remainder

_

by dividing a one=digit number by a one
digit with a remainder

\

by : vi.ing a two-digit number by a one
digit.numberkwith a remainder 1111

.

.ty dividing a three-_ digit number by a one

digit number with a remainder

22
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MATHEMATICS

. ,

SUB-AREA: DIVISION WITH WHOLE gadia
t

'

4

COMMENTS:

..

COAL(S) Student Behavior(s)

c.

./C7

C
U
,..-
C.
C-

u
a
Z-

(See previous page) .

.__ _-__ - .

t .

.

r

PERFORMANCE STATEMENTS:

C
a.,

r:

C.-'
5.

n
)
C.:-
L.

.4.1
T.

'74
6

.
-1 r.
c c

.0 C./
L. .,.0 A
> >i
I .0
vr c-
a

r1 .
tr.a C
-1 C.1

LJ Ua J
-rr.
.,-.

Ma
L.

n
r:
C.
C

'.....
M
U
t"..!

c.,(f:

ci.)

0J
Caa
E

tr:

4.)

L.
a
>

C

-.
t.
.

tr:
a
../

bv dividing a two -di it number by a two digit
number wItH a remainder '

by dividing a three-di4t number by a two
digit number with a remainder
by dividing a three-digit number by a three -

digit number with a remainder

.

by dividing a three or four-digit number bya
throe or frmr digit nnmhpr wi th. a XI'Miilair

.

by estimating an answer for a division equa-,
' tion (e.g., 395 ; 22 or 400. 20)

using multiplication to check divilsion
problems-

.

11

word problems involving division

.

.
.

i

,

.

.

I ei
.

t

. .

I
.

-------------"-^
-----------------.

.

. .

t

'
e

.

. * - ---.--

' .

.

23
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MATHEMATICS

SUB-AREA: :: I,
.:..

4

COMMENTS:

i

.

.

GOAL(S):
Student Behavior(s)

W
v-I
.0
co

CJ
.14
...4a
0.'
4.1
0

m
W
.1..;

tv

14:
::.

%-,

Al
.61

0

1.1
tO
c
0
u

-I ri
.

CO

0 L
CO

I
1.1 ..1
w ta

1
> .p,0
A) 0.
wri .

t4r1
1.1 .1.3

0
a, .d.,

1:1 14
"4

CA

W
1.4

CA

m

CA
m
E

..J

00u

m
W

'a'
q Q)

0
C7'
W
M.

CO
4..1

1.4 ,

>0
0
U
--.
01

2.1

Oo
a
0
u

25. Computes the reciprocal of any fraction-
' al number as the number that is obtained
by interchanging/the numerator and the
denominator.

. . .

26. Computes by adding, subtracting, multi-
plying, and dividing. proper fractions,

. mixed numbers, improper fractions, all
'with unlike denominators.

PERFORMANCE STATEMENTS:

one half of an object 11 41

one third of an object 11 41

one fourth of an object
.

one half, one third, one fourth from largest
to smallest

.

temp and parts of fractions - numerator, de-
nominator, and fraction line

40

one or more'-equal. parts.sora whole .
I.

correct numerator to make the value of a.frac-
tion equal to one when given a denominator

40

equivalent fractions for a given fraction 40

whole numbers as fractions 40 S

which fractional numbers with unlike de-
nominators is greater/less (denominators
2, 3, 4, 6, or 8)., 0

a mixed number as an improper fraction

4-2--1111==2111----------
wan improper fraction as a mixed number (e.g.,
22/7 = (7+7+7+1)( . 1

41

other names for the same fraction
(e.g., 2/3 = 4/6. 6/9 8/12, Pt(' ) 40 11

from three fractional' numbers, which one is
'between the other two

40

fractions to lowest terms 40
.

least common denominator for two or more
fractions

5 d

by'adding fractions with like demoninators.

by adding two mixed numbers with like de-
nominators (no regrouping)

40

by adding two'mixed numbers with like del.
nominators (with re_roudin.

11

y adding two (proper) fractional numbers with
unlike denominators

40

by adding two mixed numbers with unlike
_denominators (by changing to equivalent

fractions with like denominators)

- --

24



MATHEMATICS

SUB-AREA: FRACTIONS
r

COMENTS:

. '

GOAL(S): Stddent Behavior(s),

/
t.)
,--
C..

G
1.I
cZ

.

(See previous page)

. o

,e1

PERFORMANCE STATEMENTS:

cn
..7,3

1.3
:C

....

C.,
../:
.1
5..
6
4.1
til.
C

6

1..4

RI

-4
(I,

4 CPM,-.
> >,1 =
cr: C.
CD

*444C
*4 0
4.) 4.i
c .L.,

W,»
3.1

.

"0
... 3

M
W

"
Ei
c:
C.)

E..
M
....,c
=0
o

M
C.)

t.)
C
1.Ic7
C)

.v:

M
4.16
W

8
c..

....).
M
W6
'Z.
c.
=

by subtracting a mixed numbctr and a tractipn
4.- . - .-.0 ..

.

.

. by subtracting a proper fraction from a whole
,

Ii .

aomb er
oy subtracting a whole number and a mixed
number ' ,

. by subtracting two mixed numbers with like
denominators (no rerou:in:

II

by subtracting two mixed numbers with like
denominators (with r6:rou in:
by subtracting two fractions with unlike
denominators (by changing to equivalent frac-

'II
.

tions with like denominators)
.

by subtrdcting two mixed numbers with unlike
denominators ,

II

by multiplying two (proper) fractions (using
cancellation in multiplication of fractions) 1

II

II

.

by multiplying a mixed number and a fraction
(by changing mixed numbex to an improper
fraction)

4

the reciprocal of any fractional number as
the number that is obtained by interchanging
the numerator and the denominator (i.e. 4/5 -
5/4)

II

by dividing two fractional numbers using
reciprocals

II
-...

by dividing fractional numbers by a mixed
number (using reciprocals and changing mixed
numbers to improper fractions)

by dividing a fraction by a whole number
110'

by dividing a mixed number by a mixed number 9
. ,

IIword problems involvingfractions .

,

.

.

.

4

- .

.

.
.

25
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MATHEMATICS

SUB-AREA: o .:

:

GOAL(S)'
Student Behavior(s)

03
r..4
.010
.0
44
rmi
CU
P.<
1.,0

+Z

COMMENTS:

27. Computes by adding, subtracting,
multiplying, and dividing any
decimal fractions with regrouping.

,

PERFORMANCE STATEMENTS:

v,

m
JJ
014
"'
G.

mmam
4./
0
V
H

.1.10
0
U

...I.-1
ct: m
.0 CJri
34 y01

t ..c

0
-I
LH 0r1110
4.1 .43

$ .1J
(1.1

7 ri
'' 3

0
CU

34

m
CU

E".
4./0
0
C./

0
CLI0
=
Cl
0
Cr

0

a
4.1
1.4

0>
m
o
m".
vs
0,)
J.4
7
Q.
E
U

ra ti.nal numbe s wi h deno. nators of ten, 11

decimal point as separating the whole number
from the decimal fraction

, 11

first, second, third places to the right of
decimal as the tenths, htindredtfis,

11
point and

thousandtits position
..._

zero as a place holder
.

decimal fractions in numeric and word form
.

-

.

11

decimal fractions from greatest to least 41
.

a decimal fraction to a common fraction , 41

a common fraction to .a decimal fraction
. 4

41

mixed numbers to decimal form 1, _

by rounding decimals -

-

41

cdrrect alignment of decimal points so that
like places are added or subtracted
by adding a decimal problem involving whole
numbers, tenths, hundredths and thousandths
with no regrouping

41
.

- .

by adding a decimal problem involving whole
numbers tenths, hundredths

11

and and thousandth
with regrouping

by subtracting a decimal problem involving
whole numbers, tenths, hundredths, and
thousandths without regrouping.

. 111

k

by multiplying a whole number and a one, two,
_.....ind_thrde-placc_decifnatEraction.(s), (hy _

41

Converting decimal fraction to common fractio

by multiplying two two-place decimal fractions
(by converting both decimal fractions to their
common form)

Ill

.

by multiplying decimal fractions by pc, of

ten hundred and thousand
41

.

correct placement of decimalpoint in a divi-

sion problem involving a whole number divisor

1111. and a decimal fraction dividend. (i.e. 25 .5o
. .- .

26
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I 0

MATHEMATICS

'

.

SUB-AREA: ...igficalW
../ .

.
.

.
COMENTS:

,

.

.

.
.

GOAL(S): .

. ,
....,,

Student Behaviot(s)

-
e.)

a.,
X
C
to.-

' 5....

.z
4,

2.

.

(See previous rage) . '

. .

e

f
. ,

PERFORMANCE STgTEMENTS: '

CA

..: t :c
4.1

4
0
0

7,.
0 0
..c w6, ,4
Id CA

> >s,i C

-1-..1 0
4.1 4,

F,) t
,...
-0 ).0
.

7,

Cr
S.

N

C.,

Q
41
4,

7
0

V)

b'

...f075
m

rzU
,6.4
S.
C.)?
...

t
-,
r.

"C.

c

11yalLtilkiirtiejtcimal fraction by 1.0,000, 41 ,

correct placement of a depimal.point in a
division problem involving a decimal faction
divisor 'and a decimal fraction dividend

e

. .

,,,,a terminating decimal as a deciMal that can
be vlitten with a f' to mimbes of digjrs.

e
.

..

-,-
..a'rcpdating decimal Js a decimal in which a IP

.

. ,

.

digit or series df ddjgits'iepeats endlessly
erminatidg,decimals to fraclions

repeating decimals to fractions
,

.../

word problems involving decimalp S #

.

..
.,

. .

.

.

. .
.

...)

. .

o

,

a

.. .

. NI

. 4

.
..

. '!,

. .

.

---- ---- ,

1V

- . .

4
46.

a ' .
a

6
6.*

4,

''S

ti W

.
4.

.

---

. ,

: .

.
'N-

. ....--.......
' .

.

.
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.

MATHEMATICS
.

.

SUB-AREA: RATIO, PROPORTION, and PERCENT
.

. .

COAL(S): Student Behavior(s)
4.

0)ri
.C30

..1-4

.o.
0.<
0
z

.

.
.

.

COMMENTS:

28. Identifies proportions and percents

as ratios.

29. Computes a proportion showing.the
product of the means as equal to
the product of the extremes.

30. Converts two fractions (ratios) to
percent form.

0
w
4.1

t4
.--i
-...a

m
4.1

CJ
0
4.1

W

8
u

"-I
a$ CI

ri
A CJ
e. ..4
W 0
I .0
am

w
.-1 .
1)4 0
ei.e.
0 1-1

g D4
..-4 3

01
w
)4

0
m
w
E

`^-.
o

.1.1

C

8
u

o
CU

CJ

0
ri
m

M
4.1
14
Cli
>
0
u

-...:

CO

Cli

0.
gi
u.,

,

31. Computes by adding, subtracting,
multiplying, and dividing petcents
by changing percents .to decimal form
first.

32. _Computes the percentage of a number.

, .

PERFORMANCE STATFNENTS-

.

.

.

one-to-one, many-to-one, one-to-many, many-to
many rat,in with ennprotD nhifirta
that a ratio can be used to compare quantitie-
as well as to express rate
ratios in standard forms A to B, A:B, A:per,B

three or more equivalent ratios for a given
ratio

II .

sets of equal ratios for given physical situa
Lions (e.g. 1/2, 2/4, 3/6, etc.)

'I

' ratios to equivalent dorms by using the
multiplication property of 1

;

a proportion as an equation of two equivalent
ratios

41' .

proportions in standard forms A/B=C/D, A:B::
C:D ,

cross multiplication property when finding the
solution to a proportion (2/5=/-779)

II

IPmeans 'and extremes of a proportion

the product of the means is equal to the
Product of the extremes /

the missing term in any of the four positions
of q sil^ es

/.

proportions when solving word problems
/ f/

percent as a ratio whose denominator is 100 s f/

percent sign ( %) /

r

IP

v

40a fraction (stated in 100ths) as a percent !

-
a decimal (stated in 1) Mths) as a percent :

simple fractions with denominators other
. . . . a

fb

any decimal less'than or equal to one to a
oercent A I

II

any decimal greater than one to a percent.war. AD

28
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MATHEMAT1CS

SUBAREA: RATIO. PROPORTI6N. and PERCAVT
.

1 .

.

COMMENTS:

.

GOAL(S):
.

.

Student Behavior(s)
.

C.)..
.0
C
U

C.
C.<
V

Z

(See, previous page) .
.

) .

.

PERFORMANCE °TATgMENTS:

,
:7

1
c

,
c;
.."

V

r.

.-z4.,
rc (I
.0 c..)

S-. "-
1.J If,
> .p...

3)
0.-+
t4-. C

4.1 V

(sr -

.1r..
I.

c.,
=

o...i

7
m

tr)
c.,
t'..1

W

r.."

z

z.
V
3-,
(1)
>

--...
CA

7
"'

=
6

percent to a decimal AO. .

percent to equivalent fractions in lowest

terms
by adding percents (by converting-Tercent(s)
to decimal(s))

.the percentage of a given number (i.e. 20% of
55 =_)

,

10
2'

what percept one number is of another (_% of
20 = 11)

II 10 ,

, a number when a percent of it is known'(i.e.
20% of = 11)

II ,

....

interest

.

discount .

- ,
. .

profit and losq'
1

.4,

- ,

.
.

,

,

.

.

... c.

29
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MATHEMATICS

SUB-AREA: INTEGERS

GOAL(S):

33. Identifies integers on both sides of

"0" on a number line.

34. Computes by adding, subtracting,
multiplying, and dividing any two
integers.

PERFORMANCE STATEMENTS:

Student Behavioks)

1.4

0

r-I0 0.0 0
54 n-4
CU CS)

>
0.

LWr4 0
r1 C1

0u41

14
CU n-4

X

.1J
r-I

W

CJ

O 44
0 m4

O 0
0
O 1J
01 0 4-1

0. 0
a

O 0
CJ COMMENTS:

integers associated with indicated marks on a

integers in ascending or descending order

the additive inverse (opposite) for each
integr using number lins.
integer(s) between any two integers

by adding two negative integers

by adding a positive integer and a negative
inrper
by subtracting two negative integers

By Subtracting a positive integer and negativ

by multiplying two negative integers -
by multiplying a negative integer and,a posi-

by dividing two-negatilie integers

by dividing a negative integer and positive
integer

3(4 3

- 1



MA1HEMATICS

SUB-tAREA: TIME mmory

COMMENTS:

,

GOAL(S): Student Behavioi.(s)

o
r4
./P
tr,..
V
--,

G..
G
4,
Cz

35. Constructs a calendar showing year,
months, and days.

36. Identifies time in whole hour, half.
hour, quarter hour, and minute inter-
vals.

37. Converts time to equivalent specified
units (e.g., 25 days = n weeks, n days).

m
tu
4..)

c.

LI

C."'
..:.-
ceu,,

m
...)

u

L.
' ta

(12
....
cl:)w

-1 ;-4
o m
4 Q
W .1-1
W M
> P.,
1 .c
w w.
w
-1
14.4 c
,) (1)

1.-1 Za
C1.)
(v.-.

3u

7.
W
W,
-'
c7:

c
c.

E-..
m
.1
C
m
o

to
W
W
c
41
Mv
c.)5mu

m
4..)

W>
C
o
u

---.

cr:
W
..)

'"
a.

38. Identifies-approximate lapse of time-
without the use of a clock. -/--'

39. Computes by adding, subtracting, multi-
plying, and dividing any given time
measures involving regrouping.

PERFORMANCE STATEMENTS:

time of important daily events (e.g.,bed
time, lunch time, noon time, morning, after-
noon, rising time, midnight)

AO

.

yesterday, today, tomorrow .

-
.

the passage of a daylight time and nighttime
as equal to one day

slow, slower, slowest .

fast, faster, fastest

fast, slow

.
.

on time
.

faster - slower

z

fastest - slowest
.

.

quickly - slowly
,

\ .

40

hurry ' ', AD .
.

wait , .

) . next ID
.

early- late

a day ago
.

,---
, .

1

.

a week ago 4 -

1

- .

late, later, latest .
-

early, earlier, earliest -
never I .

,

31
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"

I
l
l .
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.

l
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-

I
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c
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l
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.
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1
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1
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c
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r
r
e
n
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m
o
n
t
h
,

l
a
s
t

m
o
n
t
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,

n
e
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m
o
n
t
h
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u
m
b
e
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o
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d
a
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i
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t
h
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n
t
h

w
i
t
h

a
n
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w
i h
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' I
P
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h
i
c
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d
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t
h
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w
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a s
p
e
c
i
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d
a
t
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w
i
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a
l
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a c
a
l
e
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a
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u
m
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i
c
a
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f
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r
m

(
e
.
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4
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c
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o
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b
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l
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t
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l
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m
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t
c
.
)

t
i
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t
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r
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-

h
o
u
r
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i
n
u
t
e
s
,

s
e
c
o
n
d
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o
'
c
l
o
c
k
,

a
.
m
.

.
m
.

.
-

- .

* 1

,

t
i
m
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n
o
t
a
t
i
o
n

u
s
i
n
g

c
o
l
o
n

I
I

t
i
m
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o

n
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r
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o
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i
m
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o
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a
l
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i
m
e

t
o

n
e
a
r
e
s
t

q
u
a
r
t
e
r

h
o
u
r

.

I
I
I

t
i
m
e

t
o

n
e
a
r
e
s
t

f
i
v
e

m
i
n
u
t
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r
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t
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n
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a c
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b
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b
l
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'
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i
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n

)

.
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n
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n
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d
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p
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MATHEMATICS

SUB-AREA: MONEY

4

--------+

.........

COMMENTS:

.

.

.

.
\

GOAL(S): Student Behavior(s)
,,

C.i

21
c
C.)

4..-c
-..-

W
0z

40. Counts correct change for any given
amount of money. :

41. Computes price per unit of an item.
I .

42. Computes by adding, subtracting, ,malti-"

plying, and dividing money with regroup-
ing. .

,

CI
4..,

c-

'''c

2

.0

V:
.J

?:

4.3

'41

3

c C
CJ

14 .r.
I) m
> >.,
I .0
IA C.
w

Z.14Hwo
W W
C

....

4
w

7,--',

,s,

ti:
4.;
w
.-:

tri
C7,

w

Z'

..,
,"
a

8

.

o

U

r
is!

W
S4
a)
>
C
0
C...

-,

-.,1

..J

z..:

.

PERFORMANCE STATEMENTS:

penny,. nickel, dime, quarter and half dollare

specific value of penny, nickel, dime,
quarter, and half dollar

II
.

:

one dollar bill, two dollar bill, five dollar
bill, ten dollar bill, twenty dollar bill II

.

price of objects under 'one dollar II

price of objects over one dollar II ,

3 bills/coins which are same in value when
given a collection of 5 bills/coins con-

,

tainingl bills/coins which are same- in
value -

-,-,....,-
,

.3 coins/bills which are different in value
when given a collection of 5 coins/bills
containing 3 coins/bills which are different
in value

units of money to their comparable value.-
penny, nickel, dime, quarter, half dollar,
dollar (e.g., dime = 1 nickel + 5 pennies or
2 nickels or 10 pennies)

-

money notation - cent sign, dollar sign,
and decimal point

value of collection of coins/bills using
cent sign, ddllar sign and decimal point

.

.coins/bills needed to purchase something
without getting change

correct changer for an amount sup to 10Q

correct change for an amount up to 25Q //

correct change for an amount up to 50Q II 0

correct change for an amount up to $1.00 II 0

correct change for an amount up to $20.00. II 40

amount of additional money required to
purchase an object

using addition in an equation involving money
(with 3-digit numbers and without regrouping)

0 .
.

using addition in an equation involving money-
(with 3 -digit numbers and with regrouping)

0
using subtraction in an equation Involving mone)
(with three-digit numbers and with regrouping)

.

0
.

34
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MATHEMATICS

SUBAREA: mmir.-it

COMMENTS:

4

GOAL(S): Student Behavior(s)

r4

m
U
r4
r-4
M.
sz.<
4.1
oZ

(See previous page)

.

PERFORMANCE STATEMENTS:

m
0
4.1
c0
-4

L`
..-1
0

4.1
0z
S4
4.,
N
C
0

,4,9,,
,.....

.0 0

>,
m

1 4
CO A
W

w-I
Le4 0
v-I 0)
4 4$
m 4.1
a) r4
TS $4
,-1 3

0.

S
o
a)
We

--...
01
4.,
m
0
0
0

n
4,1
0
C

. W
mrf
CI0

IA

>
0
0
t../

'....
co
a. )

4-1
...".

a.
a0

.MgAle(riiiithillIliMPiquillen SaUatin
involving
regroup-me)

IPusing division in an equation involving. money
(no remainder)

using addition in a word problem involving move; 40

'using subtraction in a word problem involving
money

41

using multiplication in a word problem involving

money ,

IP

using division in a word problem involving
money

II .

price per unit of an item ..-...1, ,

...

II

total cost of living expenses for one month
and one year.

,
.

.

,... , t

.

,

1 ,..

48."



MATHEMATICS

SUB-AREA: LINEAR

,

COMMENTS:

GOAL(S)
'Student Behavior(s)

v
.-4
C
m
U

C.

..
C
z

43. Measures given objects to the nearest
fractional part of an inch/meter.

. ,

44. Identifies approximate length of any

given object without a measuring device
in English and metric units.

45. Converts a unit of linear measure to
any comparable unit of linear measure

3.J
m

m-c5E.m

...+

c
a
m

c.,

,.-,

m m
.1:5 C.!

C11

3.4
V,

> >,

M C.
C1.7

n-s
14-,
.,-10,

Z,,A
0 ....,
w 1.0m
4.4 3

;r
io
..
C
C.)
E-
..,
=
m
t.,

T
a,
Z.)

.
c
=

,m.

cr;

*-

m
...,

1.4

CD>
C

Q-..
tr:
CJ

for English and metric units.

,
.

46. Computes by adding, subtracting, multi-
lying, and dividing linear measures,
with regrouping in both English and

metric units.

PERFORMANCE STATEMENTS:
%,

ea group o o.jects t at vary n engt

from shortest to longest Illi
*objects that are w .er narrower rom a'group

of objects that vary in width
ea group o objects t at vary in wi.t rom---

narrowest to widest 11 II II

objects that are equal length, width, height

.
.

...with non-stands,
straws, hand span)

II

.

ew t stantar. measur ng devices ruler,

yard stick, meter stick, etc.)

,

English units of linear measure (inch, foot,
yards, miles) - .

abbreviation (in., ft., yd.) including
' (feet) and "(inches) (English)

ruler divisions in inches (12 inches ;.---

1 foot)

.

.objeFt41(less than 1 foot) to nearest inch

with ruler with one inch divisions
II

.obje4 (greater than 1 foot) with ruler with
one inch divisions.

II'

the greater lesser length for given
measurements when one length is stated in
whole inches and the other is stated in
whole feet (to 3 feet)

,

linear measurements using more than one
unit (feet, inches; yards, feet; yards,

feet, inches)

large units of measure to smaller units of

measure vice v rsa En.lish and metric
objects involving fractional parts of Inches/

meters in 11, 1/3, and I-1 of 1, 2, 3 feet

-4

by estimating the length of an object without
linear measurin. device En.lish units

ehy adding any two linear measurements

(witimt reg.toulling) (riagilsh )

.

.y auning any twovIin-Br measurements
.. regroubin:, tn.li

.

.

36--
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SUB-AREA: LINEAR

GOAL(S):

MATHEMATICS

(See previous page)

PERFORMANCE STATEMENTS:
bv.subtracting any,two linear measurements
cwitn regrouping ktnglisn)

by subtracting any two linear measurements

(without reeronbine) (Enelish)
by multiplying a linear measurement by a

numeral w i

by dividing a linear measurement by a numeral

(with rezrouping) (Engligh)

the distance between any two points

metric units of linear measure (meter,

kilometer, etc.)

metric ruler
approximate length of an object without

metric linear measuring device

Student Behavior(s)

the length of an object to nearest centimeter

a given metric linear measurement to any

other metric unit
by-adding any two linear metric measurements

(withok regrouping)
by adding any two linear metric measurements

(with regrouping)
by subtractlng any two linear metric
measurements (without regrouping)
by subtracting any two linear metric
measurements (with regrouping)
by multiplying any two lindar, metric

measurements_
by dividing any two linear metric

measurements

COMMENTS:

any metric linear measurement(s) to any com-
parable English linear measurement(s)
any word problem involving metric/English

units of linear measurement
the lengths of various parts of an object when
given scale drawings and a scale

37
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MATHEMATICS

SUB-AREA: WEIGHT
. ..

, .

COMMENTS:

.

.

. GOAL(S): Student 8ehavior(s)
,......,

:4
W
w
a
11
7
V"
a

m
4.s

01
>

r ;
',...
v:
W
.)7
a.
F.
-

a

.0
47.:

,-

.-

.61
az

47. Measures the weight of a given object
in English and metric units.

48. CoWierts a unit of weight to any coin-
parable unit of weight for English and
metric units.

49. Identifies approximate weight of a
given object in English and metric

CI
.1..
r.

a.

a
ea

7:
..;
ts

C.
.34

(fl
a

es

.4 .4
m el

14 .1.4
1J 0:

T.=
CA C-.
CD

w
..-1 c.
.,-1 a
4.1 4-1
7 ,.1..1
,a,,..
y I.

3.,-1

'

Zt.
CU

)4

vi

F.
Ca

4.,...
m
..1
7
a
o
cs

units.

50. Computes by adding, subtracting, multi- .

. plying, and dividing weight measures
with regrouping for both English and .

metric units.
PERFORMANCE STATEMENTS:

4 *

it, heavy, heavier, heaviest
r

light, lighter, lightest ID

object which is heavier/lighter when given
2 obiects (without use of male)

41
i

scale, arm balance as a measuring device 41

.

marks on a:gIv'efilcale ID

units of weight -IEnglish (ounces, pounds,
tons. etc..)------

ID

. weight of object(s) to a specified precision
(using scale)

object which is the same weight as a given
object (using scale)

\ correct abbreviations for appropriate
measures of weight (English units)

1

1.,might relationship between any giVen
`comparable units of weight (e.g., 2 tons =
-pounds) (English units)

by adding any two weight measurements
(without regrouping)
by adding any two weight measurements
(with regrouping)

0
by subtracting any two weight measurements
(without regrouhine)

ID

by subtracting any two weight measurements
with re rodnin

ID
...--

by multiplying a weight measurement by a
.

numeral (without regrouping)
ID ,

by.multiplying'a weight measurement by a
numeral (with regrouping)

ID

IDby dividing a weight measurement by a
numeral (without regroupidg)
by dividing a weight measurement by a
numeral (with regrouping)

metric' units of weight' measurement

, v a
g

lowle cacIppropr ate,
measures o we t



MATHEMATICS

SUB-AREA: WEIGHT -
5

o

.

COMMENTS:

.
.

GOAL(S):
Student Behavior (s)

(See previous page)

.

PERFORMANCE STATEMENTS:

CO

M
.i.)
M
.--i
-*

(i)
3J
U,
0 i
14

(/)
0
C.)

0-1 ri
cv fr
.o
34 t4

>
I .00 .

0.1,-40E44 0
,-4 0
C .0
W r4

1.4

. Ch0

N'
0
0

-...
ti)

0
P

C)

M
W0 .
C

C
0'
til

W
JJ
Lo

0
>
C0

*s...
(A0
4-1

E

w

0rt
.0
C
0
h.4

C...

<

0Z

metric weight measurement to any other metric

rylLiZing any 2 metric weight measurements

(without regrouping)

,

f by adding any 2 metric weight measurements
(with ,regrouping)

o by subtracting any 2 metric weight measure-

ments (without regrouping)

by .subtraciping; any 2 , metric weight measure-

ment (with regrouping)

e
by multiplying a weight measurement by a

numeral
by dividing a metric,weight measurement by

a numeral
by adding-within a word problem involving

weight measurement (English/metric)
ir r

'by multiplying within a problem involving

weight measurement (English/metric)
by using division in a word problem invplvingweight mensuremar,- e

<-

approximations of weight to /given limit
.

, ,

. .

.

.
.

.. .

5..

.

.5
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a

MATHEMATICS

SUB-AREA: LIQUID

-

COMMENTS:

.

. .

.
.

GOAL(S): Student Behavior(s)

v_
.4
.C1

C'v

,.
c.

u
c
z

51. Measures capacity of any given
container to nearest liquid measure
in English and metric units.

-

52. Converts a unit of liquid measure to
any comparable unit of liquid measure
for English and metric units.
.

53. Identifies approximate capacity of

c.1

.1.)mu
=
C..
-,
c

2

t'
4..J

LW
m
C.'

8

m m
a:: v
s4 .rC
11 Cf:

>

N1
W.4 E

4.1
m a,
0J

7.9

m
W

0:
W

..;

c

u

g

Nascr.c.
C.)
41

c
g
,p,

c
li
:.

CD

c
"..

..
c.

any given container without a measur-
ing device in English and metriE'units. .

...

,

54. Computes by adding, subtracting, multi--
plying, and dividing liquid measures,

.

\

. with regrouping, in both English and
metric units.

.

PERFORMANCE STATEMENTS

standard units of liquid measure
.

.

*the' capacity of a container ,
0

r,

the capagity of a container to the nearest
fractional measure (e.g., Il cup, It teaspoon)

0

standard measuring utensils
Y.

the relationship between any comparable units
'of English measure (e.g., 4 quarts =
G gallons)

S 0
,

...-.

. .

*approximat.... capacity of any given container
without measuring device (English)

el

1

any English liquid measurement to any other ,

English unit
measure-'by adding any two English liquid measure-

ments without regrouping . t

'by adding any two English liquid measure-
ments with regrouping

II

by subtracting any two English liquid
measurements without regrouping

II
.

'by subtracting any two English liquid
measurements with regrouolne

II
l

'*by multiplying an English liquid measure-
ment by a numeral with re_rou in_ :

-

.y, dividing an English liquid measurement
by a numeral with regrouping

'metric' units of liquid measure (liter, etc.) 41

, .

, .

abbreviationS of metric units of liquid
measure

41

relationOip between comparable metric units
of liquidpeasure

II .

'approximate capacity of any given container
without metric measuring device

. 41
.

.

.

.11,*

'by adding any two metric units of liquid
a

measure (without regrouping)

II .

53



a
MATHEMATICS ti

.. . .

*SUB-AREA: LISUID

.

.

..

COMMENTS:

.,

e.

GOAL(S): .
.

:Student Behavior(s)

.w
r-1
.0

.:-.'

C.
0.

4.J

Z
:

-

(See previous page)

, . ,
6

.

c.
.

11
PERFORMANCE STATEMENTS:

_

0,
0J
1.1

4.0.2.

-..,0:

'

0
.1.J

(.1

L.
4.1
00
0

. C..1

..
.--1 r-4
co w

.
1.4 10 4

> >.
1...c

1A 04
0)

r1
...1 Cl
7.) 1.J
.0 J.J

a.I "-I
'101

C4A
0)

u)
0
CU

E

1A
1.1

.C.4"
0
0
U

,

(A
W

/ 0 ,,
=
'V
0
CA

CD

.0
r. .
0

2
U -".
0

... '
... am

E.,'
0
0,

., - n: n _wo me r c un s o ,(1
measure wit re:rot:. ing). by subtracting any two metric 'Units of liquid

measure (without regrouping) .
,

by subtracting any two metric uni\ts of liquid
measure (with regrouping)

:'

by,ismultiplying a metric unit of liquid -

measure by a numeral with regrouping

,

. .--......
'

.
by dividing.a metric unit4of 'liquid measure.
by a numeral with regrouPliaZ
any word problem inVolvingx metric/English
units of Ji uid rn-

. 1 k

.
' a .

-

.
% .

.

4-
-4'

4 .

1
.

. 4

.
ti

.
x

.
.

1

..
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.
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. .
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- t

..

*.4.1

. 5,i 0



MATHEMATICS

.

'

SUB-AREA: DRY

COAL(S):

55.. Measures
.

the Capacity of any give
tamer to the nearest dry measure
English and metric units.

56. Identifies the approximate capacit
a container without a measuring
in English and metric units.

57. Computes the relationship between
comparable units of dry.meaSurd
English and metric units.

58.. Computes by adding, subtracting,
plying, and dividing dry measure
regrouping for both English and
units.

PERFORMANCE STATEMENTS:

COMMENTS:
4..

.

Student Behavior(s)

r-4
.0
C:

.-.
e--.
C.-

tJ

cZ

con.-

in

of
de ice

\

any

J
sr

-,

M

TWP.
...+

5..3

....%

o
""
E
u

,-
:I (-4

CJ
14 r4
CJ Cf:

1 =
W .

Lir
1 0

C
.... o
41.J 4.1

ctJ
(11 .4

-o 14
...4 3

:11

Cid

$..

in
Cr
C.)

E
'...
.,Jcc
7
o
u

-s,
.

0
Cr
t)
c
o

7'
u.
m

m

>
o
U

--..

Cr
-
=

...

for

\
multi-
with

, -

metric .

.

z...

,

units of dry measure for English and metric
(e.g., pint, quart. peck. bushel)

41

abbreviations for units of dry measure (e.g.,
pt., qt., ok., bu.)

Ii .

relationships between any comparable units of
dr measure e.. 1 eck = 8 . .

41 41 *,

approximate capacity of any given container
without measuring device (English and nerrir)

41
.

by adding units of dry measure without re-
grouping (English and" metric)

41 .

by subtracting units of dry measure without

y multip ying a unit of dry measure by a
numeral without regrouping (English and metri.
by dividing a unit of dry measure by a ntimera
without regrouping (English and metric)

.

by adding units of dry pleasure with regrouping,
(English and metric)
by subtracting units of dry measure with
regrouping (English and metric)

4DET3Tatiplying a unit of dry measure by a

multidigit numeral with regrouping-(English

and metric)

41
.

by dividing a unit of dry measure by
di it numer with regrouping (Engl

a multi-
j ch -met ri

N

1

z.
.

R'

.



MATHEMATICS

SUB-AREA: TEMPERATURE

,

COMMENTS:

GOAL(S):
Student Behavior(s)

ra

CDII '

.0
C
U

.r4rI
C.

<0.

LJ
0Z

59. Measures given temperatures using
Fahrenheit and Celsius scales.

.

60. Computes the distance from the freezing
or boiling point given a/Fahrenheit/
Celsius temperature.-

,

.,

61. Identifies approximate tempefature
without the use of a measuring device

N
m
J..J
m

5..
..400).,10

m
3-1
c..,

=
14
1../
CD

o
C.)

m m
Cr).0 CJ

I.. ,-1 0
CO CA l.I
> :::I.
m CI
a) a.I

44
-.4 0-.4mm
LJ ii .../
C .1-) C

v $4 o
4-1 C.)

(/)
0
U
c4.4
a,

CVE
c.)

0)

LJ
$.1

Cll

>
C
0
C)

"....
CA

0
:a

o
C)

in Celsius and Fahrenheit.

.

)

62. Computes by adding, - subtracting, multi-
.

plying, and dividing temperature
,measures with regrouping.

i

/ .

.

PERFORMANCE STATEMENT'S:

temperature terms= warm, warmer, hot, cool,
cold, colder
thermometer as a device for measuring
temperature

/

thermometer markings (for Celsius and
Fahrenheit) on an,oven, refrigerator, and
fever thermometer

degree symbol (°)

temperature measures as degrees Fahrenheit
and degrees Celsius

41

object's termperature to a specified
accuracy using a Fahrenheit thermometer
oijeot s temperature to a specified
accuracy using a Celsius thermometer

,

treezing point of water (Fahrenheit and
Celsius)'

41 .

,, boilin point of water (Fahrenheit and
Celsiu ) 1

the digtanc0 from the freezing or boiling
point given a Fahrenheit/Celsius temoerature

.

by estim\iting the approxiMate room temperature

by addin temperature measures 4 41

by subtra ing temperature measures \
\'

,

'4 by multip10.ng 4 temperature measure by
a numeral i

i

by dividing) a temperature measure by a
numeral

word prohleMs involving temperature measure-
ment (Fahrenheit and relsius)

I

I

,,,

1
,\

,....
43

0



MATHEMATICS

SUB-AREA: GRAPHS

-'

COMMENTS:

,

.."4'

4.

.

Student B

c.)

.-4

.0

....

FrZ
.I.J
C.z

63. Identifies types of graphs: picto-^

rial graphs, number lines, bar graphs;
broken line graphs, circle graphs.

6i. Computes comparisons of data of any
, graph.

PE ORMANCE STATEMENTS:

....;

....

rs.
-

.....

c,

2

c
...

C.:
'''

4.-.,

,...
m
z:

3

.-1 .-,

co v..

.12 (I
1. .64
0; Ci:
> ,

ci) t.
a)i .
44 G
.,4 m
i.) 4...
z A,
0) 61-4

74 3
T
vo

1

u

..1:MrirrrigMhs
. 0

parts of pictorial graph - title, names of
AIWA, linirR of mpactlrampur

.

.

comparisons of data presented in a pictorial ' 0 4 ./
graph

number line - positive numbers 0 0 0
. coordinates of a point on a number line ' '

number line - negative numbers 0 ,

comparisons of data presented on a number line 0
bargraphs .

pafts of a bargraph - title, names of axes,
and the names of the bars (in a double
bargraph)

0

comparisons of data presented in a bargraph 0
broken line graphs

\

0 0
parts of \a broken line graph - title, names of

-
0

I,. e .6 e 64, . SI :.... 1.0

comparisons of data presented on a broken line 0
circle graphs 0 0
fractional part of Whole of item in cirdle

\
...graph

degree of central of item in circle \
graph

0
...

by using a compass and protractor for circle \
graph 0 0

. comparisons of data presented in circle graph
40:

:word problems involving graphs

N
N

.1

.

)

._ __ _ .

57
44



... MATHEMATICS

_

SUB-AREA: PERIMETER
. .

.

COMMENTS

GOAL(S): . Student Behavior(s)

CU

.0

u,.
r-4
a...

<
.1.1

o

,

65. Computes perimeter of any given

closed geometric figure..

.

..

PERFORMANCE STATEMEN'TS:

m
C)
1.1
CC

..I
..
C.

+4

E

en
1.)
2
.41.1
LI
Cn
f-
5
CJ

- ,,--

X)
m m

CJ

w m
> >,
1 .o
v) o.
al
.,4
44 ' Z

W
1J i.1
0 .1-1a,-,
,o s..
.H

w
,-,

-
r7)c
C)

',...
W
4.4
0
=
0
0

to

CI
'C

CU

=vEzo
Cn

m
1.J

w.
>
c
o
Cj.
CU

4.:
....'"'

a,
o
C.:

_

perimeter of a square

perimeter of a rectangle II II II

perimeter of a parallelogram II

perimeter of a rhombus II

perimeter of a trapezoid

perimeter of any quadrilateral II II II

perimeter of a triangle -
II II II

4

perimeter of any polygon .

circumference of a circle' . .

by estimating the perimeter of any polygon II

swordproblems involving perimeter

--.

-
1 8 45



MATHEMATICS

SUB-AREA: AREA

.

.

COMMENTS:

.

GOAL(S): , Student Behavior(s)

ci
r.-4
.0
c
u,.
e-
C.

. 4..;
0Z

66. Computes area of any closed geometric
figure by choosing correct formula in
English and metric units.

67. Computes surface area of a 3-14imen-
sional figure by choosing dorrect . ,

formula in English and metric units.

68: Computes by adding, subtracting,

0
CS

1.1

2
-

.'
C

d

f.0
:..)
c

, s":

as
0
r°
E.mu,
u

.-4
03 c'S

c.)
{4.'4

M> >
1 .c
cl) Cs.
a)

,71 j

ri c.,1.J 4.1
C .0
abl ,

...-1

I)
W
ti.

rri

c;
C.1

v)

..s
C
C
o
u

.

(1)

c' 1

c
as
=
U.camu

as
S-i
W
>
c
o
C.:-
r.,
,..,

multiplying, and dividing units of
area.

PERFORMANC.F. STATEMENTS

two or more objects of related shape but
Aifforpn ro

< 41

area of object in terms of an arbitrary
unit measure of

$

of student's own choosing
(i.e. beans)

units of area measurement
.

41

abbreviations of area measurement - 41

relationship between any comparable units of
area measure (i.e. 1 square fopi =. square

. inches)

41

area of a square .

41 S
area of a rec, angle 41 41

area of a parallelogram 41 41

area of a rhombus 41 41

area of a trapezoid

1

411 41

area of a triangle 41 41

area of a pblygon 41 41. .

area of a circle 41

by estimating the area of any polygon

area of any simple seometric figure when
----g4xen-ioz.ap.4.1

area of any simple geometric figure by
'rhnnc i' corn- ct Zo umal

'41

41

41

___,

.

g
surface area of a pyramid

surface area of a cylinder 41
-

surface area of a sphere 41 41

I 3

46
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u
n
i
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r
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e
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i
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u
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)

I
I

.

e
a

b
y

e
s
t
i
m
a
t
i
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u
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i
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r
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u
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i
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u
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i
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r
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b
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r
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1
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b
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u
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b
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u
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i
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4
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p
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MATHEMATICS

SUB-AREA: 0 10
.

.

.,

.

-.COMMENTS:,

.

O. e.

, COAL(S): Student Behavior(s)

01
1--
.0
0
U.1
C.

4.0
oZ

69. Measureb volume of a 3-dimensional
figure in English and metric units.

70. Computes volume of a 3-dimensional
figure by choosing the correct formula
in English and metric units.

71. Computes by adding, subtracting,
multiplying, and dividing 3 units

CO

CJ
4JMO,4
...
-...r.
...1
c

a

CO

1.1

=
/4
4.)
0 1

ca.,

-4 ,..4

o o
.0 U
$4 4v0
>
1 .0
01
01 0E0000.

44 0
...4 0.1

./..1 .C.1CJ
CD

T.

4.4

.

0
0,1

$.2

Eh'

0
CJ

"..
Ch
...1
C
Z

s

0
U
C
W
Z

a),

o
.1.)
S.
01
>
C
0
U

".....

W
.0.1

a.'

s

of volume measure in English and
metric units.

PERFORMANCE STATEMENTS:

III 1111 IR
111111

2 or more similar objects of different volume
'III 441/11111

umterial to find the amount it takes to fill
ill III

English units of volume measure (cubic inch,
11

abbreviations of'English units of volume

markings on measuring tools (i.e. gradUated
IC 11

relationship between any comparable units
volume measure (i.e. 1 cubic foot =

41 .

Qf

cubic inches)
III

.

volume of object(s) using measuring tool(s) RUB 11 .

volume of a cube 11 11

volume of a prism III
11 11 .

volume of a sphere
1111 41

111
,

.

volume of a cylinder
11

:volume Of a cone
11 11 .

volume of a pyramid
. .

1:11
11

by estimating the volume of any 3-dimensional
11

volume of a 3-dimensional geometric figure
6'1 A dell

, 41,

volume of a 3 -dimensional:geometric figure by
choosin: correct formula 11 4, .

any volume measure to any other English unit 4,

by adding two volume measures (without
re:rouin:

4,

by adding two volume measures (with regroupin?
4,

by subiracting two volume measures (without
. to 4 )

4,

by subtracting two volume measures (with
11

b multil in: two volume measures 4,
,

.
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MATHEMATICS

SUB AREA: GEOMETRIC SHAPES J

%.

o

COMMENTS:

.

GOAL (S):
-

Student Behaviors) )
..,

72. Identifies geometric shapes (simple
and 3-dimensional) and the parts of
any geometric shape.

73. Constructs geometric shapes without
using compass.

74. Constructs geometric shapes using compass
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parellelogram, quadrilateral, trapezoid,
rhnwillita

polygon - how many sides, name of 'shape v

Wct,sclictmileigiSe-, Mar' radius, diameter, .-

parts of a triangle - base;height,hypotenuse
of a right triangle t
3-dimensional shapes - cubes, prisms, spheres,
cylinders, cones. pYramids

. .

....

"polyhedron - faces, edges, vertices
:

height and base of any geometrAc shape
.

.
diameter, radius '

'
.

symmetrical figures

geometric shapes with compass
4

.

parts of geometric shapes using a .

protractor
word problems involving geometric shapes
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MATHEMATICS

SUB-AREA: GEOMETRIC ELEMENTS

.

,

COMMENTS:

..,

GOAL(S):
.

,

Student Behavior(s)
.

75. Identifies goemetric elements -
points; line, line segment, angle,

e
curvet.ray, plane. .

76. Constructs intersecting, parallel
and perpendicular geometric elementsand
without using a compass.

77. Measures geometric elements using'a
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compass and protractor.
,

.
,

PERFORMANCE STATEMENTS:

point

4 points- which two are closest
to each other

0 .

4,pbints - which two are farthest apart . 41'

line
.

broken line, curved line, straight line a .-
.

line segment, ray, angle , I.
...

horizontal, vertical, or slanting lines and

line segments
,

open curve .

closed curve '

plane

relation between point and plane
,

intersecting lines

parallel lines '

perpendicular lines

length of line segment .

midpoint of a line segment ,

simple curve

non-simple Curve .

simple, closed curve - interior, exterior

intersection of planes
.

parallel planes

perpendicular planes
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MATHEMATICS

SUB-AREA: GEOMETRIC ELEMENTS
.

-----"-

.

COMMENTS
......1

,GOAL(S): ' . Student Behavior(s)
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(See previous page).
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vertex of an angle

sides (rays) of an angle

.'acute angle, right angle, pbtuseangle,
straight angle, reflex angle, supplementary
angle, complementary angle, adjacent angle,
AYertir21 .apg1Q

using compass to draw lines and line segments
.

using compass to bisect a line segment
.... 41 41

using protractor to measure an angle
41 _

using a protractor to draw an angle of speci-
fied measurement

41
.......... .

using a compass to bisect an angle

word problems involving geometric elements
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Next Step Suggestions

After conducting the assessment,the evaluator shouldnote if there were specific
"behaviors that the studekt consistently did not perform. If such a pattern

eXists it is suggested tfi'at the student initially be taught the specific behavior(s)
using content areas where mastery has previously been demonstrated.

The p erformance statements within each sub-area should not be taught in isolation
(e.g. certain skills in the sub -areas of addition and subtraction of whole numbers
should be taught approximately at the same time). Depending on the need oftfie
student and the content of the sub-area,the extent of overlap from one sub-area
to another will vary. The chart provided illustrates the interelatedness and
gross order of the Mathematical sub - areas'which evaluators are encouraged to

, alter to meet the needs of, individual students. Therefore, the chart., which is

not all inclusive, is not intended to present the only arrangement of math sub-
areas but rather one possible alternative.

Solid black lines indicate a specific sequence to follow (e.g. one would not teach
subtraction before the student had acquired some basic ski" in addition first).
Perforated lines indicate aflexible sequence one may follow or alter if approp-
riate for the student.

A 7.

67

54



START

0

S.

0

Fractions'

, .........

I

. 68

55

I

06

.1

.16



References

*Boston PUblic Schools. Curriculum Guide Mathematics - Elementary #2.

Boston: Boston IlubliO.Schools; 1973.

Brainerd, C.J. The origins of numbdr concepts. Scientific American.

March, 1973.

Cawley, J.F. Teaching arithmetic to mentally handicapped children.
Focus on Exceptional. Children. 1975, 2; (4).

Coleman,.P., et al. The Effects of a Sequential Computational Skills
Math Program on,ariUnderachieving 4th Grade Class. Vermont. (ED

102 787).'

Copeland, R.W. How Children Learn Mathematics. New Ybrk: MacMillan
PublishingCo., Inc., 1974.

\

*Department of Education. Student Centered Learning System - Mathematics.
Quincy, Massachusetts: Quincy Public Schools, September, 1973.

Duncan, E.R., Capps, L.R., et al. Modern School Mathematics - Structure
and Use. Boston: Houghton Mifflin Co., 1972.

*Duncan, E.; et al. A Behavioral Objectives Guide for Individualizing
Modern School Mathematics Structure and Use. Boston: Houghton Mifflin
Co., 1974.

*Evaluation and Assessment Unit. Basic Cognitive Skill Objective Banks.
Santa Fe: New Mexico State Department of Education, January, 1967.

*Ginn & Company. asts1§,Management Guide to Individualized Mathematics
-System. Lexington, Massachusetts: Xerox Education Company;

Goodstein, H.A. Assessment and programming in mathematics for the hand-
icapped. Focus on Exceptional Children. 1975, 7, (7).

Herbert Hoover Junior High School. Project R-3 Mathematics Component.
San Jose: San Jose Unified School District, 1967.

*Instructional Objectives Exchange. Mathematics: Data Relationships;
Numbers and their Operations; Geometry; Symbolism and Notation; Figure
and Objective Characteristics. ,Los Angeles: Instructional Objectives
Exchange, 1972.

Jurgensen, D., et al. Geometry. Modern School Mathematics. Boston:
Houghton Mifflin Co., 1974.

Maertens, R., & Dunlap, W. Meeting Individual Needs in Elementary Math-
ematics. Hinsdale, Illinois: The Dryden Press, 1973.

56



1

I ,

*Massachusetts Department of Education. Reference guide per/formance /

statements. Core Evaluation Manual. Bedford, Massachusetts: In-

stitute for. Educational Services, 1974'.

*Merlin Elementary School. A Systems Approach to Individualized Instruc-
tion. Merlin, Oregon: Merlin Public Schools.

*Mesa Public
Schools.

A
Schools. Behavioral Objectives. Mesa, Ar/ izona: Mesa Public

/*Michigan Department of Education. Minimal Performance Objectives for
Mathematics Education in Michigan. Lansing, Michigan: Michigan
Department of Education, 1973.

*Phillips, E.R., & Karne, R.B. Validating learning/hierarchy for sequenc-
1,ing math; tasks in elementary math. Journal for Research in Mathematical

Education. 1973, 4, 141-151.

Piaget, J. The Child's Conception of Number. 1.11manitites Press, Inc.,

. London: Routledge Ind Kegan Paul Ltd.1964:

PFoject League. Skill Check Lists. (Working Praft). Chelmsford:
Merrimack Education Center.

*Project Primes. Resource Guide. Harrisburg, Pennsylvania: Project Primes.

Resnick,
L.B., Wang,/M.C., & Kaplan, J. Task analysis in curriculum design:

A hierarchically ,sequenced introductory mathematics curriculum. Journal

of Applied Behavior Analysis. 1973, 6, 1679-710.

1.1arma, M.C. Mathetatics in Primary Grades. Newton, Massachusetts:
Educational Development Center, 1974. i

*Shaw, B.R., & Hieh e,--PTM-.W. Teacher's MJnual. Individualized Computa-
tional Skills Program. Boston: Houghton Mifflin Co., 1972.

*Texas Education Aglency. Essential Mathematics Objectives. Austin, Texas:

j Texas Education Agency, 1975.

Williams, E., & Sh ard, H. Elementary Mathematics Today: A Resource for
Teachers. Readi g, Massachusetts: Addison Wesley Publishing Co., 1970.

*Wisconsin Mathematic Advisory Committee. An Exemplary Mathematics Program
and a Hierarchy o Student Bchavioral Objectives. Wisconsir: Department
of Public Instruct on.

*Starred entries are sotrces for collections of specific behavioral objectives
arid evaluation items in the subject area of-mathematics.

\



LANGUAGE DEVELOPMENT
1

Introduction

The Language Development section of the Educational Evaluation and Planning

Package Volume 2 includes performance statements for the following skill "sub -

-areas": Visual and, Aural Discrimination, Communication, Graphomntpr Expression,
Literal and Interpretative Comprehension, Composition, Reading and for
"Supplementary" sub-areas, which are Structured Composition, Information Retrieval,

Spelling and Punctuation.

Within this section are three components designed to facilitate the evaluation

of the student's language skills:

1) Language Development Screening Assessments: These are two sets 'of-

broadly stated "goals" which summarize roughly the skills within the

sub-areas. Because the range of skills represented in the language
section is broad, two screening assessments have been provided.
Screening Assessment A reviews the goals relating to visual and aural
discrimination, communication, and graphomotor expression. Screening

Assessment B reviews the sub-areas of comprehension, composition and
reading. The supplementary sub-areas are provided as an optional area
of assessment and are therefore not included in the screening assessments.
By reviewing the items/goals in the screening device the evaluator
determines which sub-areas require more detailed assessment.

2) Performance Statements: These are lists of specific skills for each

sub-area. The statements appear on a checklist format. By reviewing

the statements in a sub-area, the evaluator looks closely at specific
skills which are components of the goal behavior and also notes the
manner and conditions under which performance occurs, thus providing

important programming information and increasing the specificity and
accuracy of the performance statements.

3) Next Step Suggestion's: Here are included two diagrams which attempt to
provide an overview of the interrelationship of the sub-areas and also
some suggestions for the evaluator and teachers for selecting learning
objectives.

The sub-areas of visual and aural discrimination and communication and grapho-
motor expression review skills which are treated in much greater detail in "Early
Language Development," Volume I of the Educational Evaluation and Planning Package.
In Volume 2 "discrimination" sub-areas include skills which involve association and
interpretation or reasoning skills.

There is no prerequisite for writing ability or reading ability for the sub-
areas of composition, comprehension or communication. The performance statements
in these sub-areas can be displayed in a number of ways - the evaluator records
the manner of performance which is most appropriate for the student and the skill.
A student may compose a sentence orally or by writing it or by constructing a
picture sentence using cards or another symbol system. The skill in question is
the ability to express oneself in full sentences - the manner of performance is
individual. Similarly, the term "Communication" does not intend to connote written
or spoken communication. Rather the purpose As to evaluate the student's ability
to formulate messages and ideas and transmit them to another. The means of trans-
mission is recorded on the response grid on which the performance statement appears.

*58
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Language Development Screening Assessments

The Screening Assessments are intended as a timesaving device to assist the

evaluator in the identification of language development areas in which the

student may require detailed assessment. The items (goals) which make up the

screen are broadly stated in order to roughly summarize the range of skills

defined in detail by the performance statements. The items en the screen

correspond to the "GOALS" which appear at the beginning of each list of per-

formance statements.

Because the range of skills represented in Language Development '2 is broad, two

screening assessments have been provided. The first assessment, "Screening

Assessment A,"reviews the student's performance of skills in the "SUB-AREA"'s

of visual and aural discrimination, comumnication and graphomotor expression.

The second screening device will review skills in the sub-areas of comprehension,

composition and reading.

The evaluator should respond to each item on the screening assessment. If a

skill is displayed spontaneously by the student and in the appropriate context,

the evaluator should mark "Yes." If intervention or instruction is necessary

to insure performance, the evaluator would then mark "No." The space "N/A" is

to be used if the skill listed is not appropriate as a goal for this student.

For any screening items marked "No," the evaluator cOmpletes the list of per-

formance statements which correspond to that item/goal.

If the evaluator observes that the student already displays the skills covered

in Screening Assessment A, then the evaluator may complete only Screening As-

sessment B and the corresponding checklists of performance statements found to

be necessary. If the evaluator completes Screening Assessment A and observes

that the student is not ready far the skills in Screening Assessment B, then the

evaluator may consider Screening Assessment A and the corresponding performance

statements the complete language assessment. In such a case the evaluator also

should refer to the Language Development section of Educational Evaluation and

Planning Package Volume I.

Screening Assessment A.

SUB-AREA: VISUAL DISCRIMINATION

Yes No N/A

1. Sorts object, letters and words into like

and different groups. (Discrimination)

2. Sorts pictures of objects or objects by
function and by category/class.(Classification)

3. Identifies an object when shown only a part

of the object. (Closure)

4. Identifies an object pictured in an irrele-

vant, confounding background. (Figureground)

'7 2.
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5. Extends an ABABAB'pattern where A & B are

categories (birds, fish, fruit, etc.,).

(Patterning)

Yes No

0

6. Identifies an absurdity in a .picture' 0 0 0

(fish watching television). (Reasoning)

7. Identifies element that completes a
parallel analogy - finger:hand::toe:foot.

(Reasoning)

8. Identifies the sequence of events involved

in a routine activity such as.dressing.
(Sequential memory)

SUB-AREA: AURAL DISCRIMINATION

9. Identifies language sounds as same different.

(Discrimination).

10. Synthesizes sequence of spaced sounds or
syllables into name/word - hammburrguh-rrr.
(Closure)

11. Discriminates spoken phrases differing in
grammatical structures suchas verb tense

or noun number - boy running/boys running,

sheep is eating, sheep, are eating. (Reasoning)

12. Discriminates spokenwords by differentiating
consonant and vowel sounds ("Boat" not "Boot").

13. Reproduces or identifies elements in' a spoken

string of five related words. (Sequential memory)

14. Reproduces or identifies elements in a spoken

string of five digits. (Sequential memory)

15. Identifies an object from spoken description of
class characteristics - "Show something we eat

that grows on trees." (Classification/Reasoning)

SUB-AREA: GRAPHOMOTOR EXPRESSION

16.\ Dfaws geometric figures such as circle, square,
triangle and diamond.

17. Connects a dot-to-dot drawing.

7 3
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Yes No N/A

18. Completes a partially -drawn geometric figure. O.

(Closure)

19. Draws a three-part figure which includes ,
,

,

a face with eyes, nose and mouth.

20. .Prints.from memory tipper and lower case

letters.

21. Copies or prints a word with correct
spacing and uniformity of size.

SUB-AREA: COMMUNICATION

22. Imitates three-word sentences.

23. Uses two-word combinations including

. Noun-Noun, Noun-Verb, Adjective-Noun and

Verb-Noun to express nominative, imperative

and possessive ideas.

24. Uses rising inflection/gesticulatiOn to

express, interrogative.

-..,

I? 0

0

0 0

0 0

25. Uses definite closure to express sentence
end or completion of unit of thought.

26. Pantomimes a familiar sequence of actions,

such as driving a car or eating a meal-.

27. Interprets a picture or describes an object.

28. Describes an event in chronological sequence.

29. Gives directions on how to perform a task of

at least five steps.

30. Finds out biographical/factual information

from another person..

31. 'Adds to a gFoup.discussion, i.e., remarks

are continuations of remark made by another.

32. Uses noun and verb modifiers. ,

33. Expresses time relationships' through verb'

tense.

7 4
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Language Development Screening Assessment B

Screening Assessment B summarizes the checklists of performance statements which

describe the skills in the sub -areas of comprehension, composition and reading.

Screening Assessment B is to be completed in the same fashion as the firSt

Screening device. The evalugtor responds to each item, marking "Yes" for, appro-
priate skill performance, "No" for non-performance, and. "N /A" if the skill is

.inappropriate as a goal for the student being described. For each screening.

item/goal thatds marked "No," the evaluator completes the checklist of performance

statements that corresponds to that goal.

In cases where all responses on the screening,assessment(s) are marked "Yes" or

"N/A,""the screen may serve as-the entire language assessment. If an item .on

the screen is marked "No," the evaluator.completes the corresponding performance

statement checklist. The completed screening assessment(s) together with any

completed checklists then comuise the language assessment. '

Screening Assessment B

SUB-AREA: LITERAL COMPREHENSION

34. Identifies action that is taking place

in a selection, picture, etc.

35. Idtntifies WHO is the actor or^main
character in a selection, picture, etc.

36. Paraphrases/describes main ,idea of a scene.

37, Arranges illustrations in order of their

occurrence in selection.

38. Selects picture/word/sentence that verifies
statement made about selection.

39. Identifies picture which illustrates an.'

'"If ..., then ...." relationship.

40. Selects an opposite of a negative ("The

one who is not a girl ....")

41. Identifies a fallacious statement made about

a selection.

42. Identifies from content a missing word or

element 1,11 a sentence/pictured situation/

selection.

62
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SUB-AREA: INTERPRETATIVE COMPREHENSION

43. Identifies emotions displayed/pictured.

-44. Identifies humor *in selection.

45. Identifies what will happen next in
a situation or'etory (probable outcome).

46.. Identifies the meanings of idioms.("come

Yes No .N A

0 . 0

.0 : 0

-0 0

0
by" something, meaning "acquire"; "get , i

'around" someone, meaning "deceiver).

-47. , .Identifies suitability of actions in
terms of consequences in relation to
a character in a selection.

48. Idehtifies author's'purpose in an
informative selection.

49. Identifies the crisis or climax point
of a selection or situation.

o-

50. Identifies author's poifit of view in a

' subjective selection. .

51. Identifies the sensory image/sense
Itimulated by imagery in a selection.

52. Identifies meaning of figurative language,
including simile, hyperbole, personification
and irony ( "Break the ice"; "Big'as a house").

0

0

0

SUB-AREA: COMPOSITION

53. Uses complete sentences to communicate facts.

54..

6.

Relates a story about a
,t
character either

' real or imaginary.

,Relates event which occurred recently. '0

Links several sentences together (paragraph)
to describe a person, situation., etc. using
adjectives, adverbs, verbals, imagery.

El

57. Describes a character in a story/selection.
#

58. Composes a friendly letter.

7 6
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59. Portrays/describes'an emotion such as anger,

joy, frustration.

'60. Links several sentences together in an
argument to support own point with fact's.

61. Defines a word.

c:62. Gathers evidence to support d position and
develolis an opinion and gives reasons for
conclusion.reached,

63.. Links together several paragraphs or units of
thought to desciibe something or to provide.
information.

64. Links coather several paragraphs or units of

thought to relate informationtin logical or
chronological order.

65. Creates a certain mood or Cone /in a selection
by altering delivery or choice/ of words (informal,
formal, negative, positive, objective, subjective).

SUB -AREA : READING

66. Identifies upper and lower case letters of
alphabet

67. Identifies ve `syllable words including CVC
pattern Words, words with consonant blends,
words with dipthongs, digraphs and final silent
"e".

68. Identifies 'consonants, vowels and dipthongs.

69. Identifies worqs formed with suffixes, prefixes,
and endings.

ed.

7
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Language Development Performance Statements

The performance statements which follow are organized According to "SUB-AREA."

Each sub-area represents a grouping of similar skills for which "GOALS" have

been chosen which roughly summarize the range of skills within the sub-area.

The gods which appear,at the top of each list of performance statements are

the sane as those found in the screening devices. Thus, the evaluator who has

indicated that an item on the screen calls for more detailed assessment then lo-

cates the list of performance statements which correspond to that item/goal. By

reviewing the performance statements the evaluator looks more closely at the skills

involved in achieving the goal and also records the conditions under which per-

formance of'each skill occurs.

The performance_ statements appear in a checklist format. Reviewing each of the

statements, the evaluator indicates by marking appropriate boxes the Conditions

and Manner of skill performance.,

A. Given: The four columns under this heading are used to indicate

types of intervention or structure,which assist the student's.

performance. The evaluato checks any or all which are appropriate.

If: the student performs the skill without assistance, these columns

are left blank.

,
motivational/social intervention: By giving social praise

or a form of tangible reinlorcement or reward, the teacher

or evaluator encourages the student to perform the skill.

environmental structure: By changing the setting, altering

the location, atmosphere, amount of distraction, or size of

the group, the evaluator aids the student in performing.

demonstration: By performing the skill or by giving the

student a completed example of the desired end-product, the

evaluator prpvides the student with a model of the expflcted

behavior.

directions: By giving step-by-ftep instructions which may be

written,' spoken, pictured, drawn, etc., the evaluator directs

the student's performance of the skill.

B. Performs in Following Manner: The performance statements are writterr,

using verbs such as "Identifies," "Discriminates," "Uses," "Creates,"

"Associates." These verbs do not provide a specific description of

a skill - there are several ways in which a student may "identify":

e.g., by pointing, by naming, by marking, by writing, by describing.

Under the heading "Performs in the FolloOing Manner" are five columns

from which the evaluator chooses the method of demonstrating a skill

which is most appropriate for the student and for,the skill. Thus

the evaluator increases, the specificity and accuracy of, the initial

performance statement by noting the manner in which the student "uses"c

" or "identifies.

'65



identifies by locating: A ,check in thit column indicates_that
the student points out the correct response - find6-an object in
a room, marks an answer on the paper,_etc..__The correct item or'
response is present, the student must only locate it and somehow
point it out,

identifies by naming: A check in this column indicates that the
student not only locates but also labels the desired response or
item. The student may name an item orally or by writing the name
or by matching the printed name with the item, etc.

demonstrates use: A check in this column indicates that the Student
demonstrates.in another context or through another behavior that s /he
has a functional knowledge of the content but not in the context or
framework called for by the skill statement. For example,,dakill
might be to match or otherwise associate objects with the setting:
most appropriate - car/garage, typewriter/desk,.pptikitchen. The
student may always put things away in their piopei dress-from day
to day but may noi perform the skill in the'contexeof "Where does'
this go?" 'Or, the student may use passive verbs in speech but does
not perform the skill "Identifies` passive verbs" in any other'ashion -
does not name theM,, poin5.them out, tell.' the rules for forming them,
or produce one on request. AnoEherstudent may locate a _took by using
the card catalog but does not expldin his /her SystemIorMing so,,

:These are all examples of "demonvt strates use."
*

describes parts'& rules of use or construction A check' in this
column vindicates that the student exprainswhat is necessary to be
done to achieve the desired outcome bu t-does not construct an example
and does not apply the rules. Such a student identifies the parts
of .a letter by listing pointing them mitt and.identifies the rules
for constructing a letter but does not compose a letter' without
assistance.

constructs an example:* A check in thM column indiaates that the -

student has-mastered the skill to the degree that s/he independently
applies the rules and the skills -necessary to produce the desired
end product.

C. Performance Unobserved: Thisocolumn is checked if the student,does not
perform the.skill in any manner with or without intervention being given.

D. Not Applicable/Appropriate: This column is marked if the skill is not
anappropriate learning objective ...for the student. The evaluator should
indicate in the comments column the reasons for making such a decision.

E.. Comments: Any notes which further explain an evaluator's responses are
placed in this column. Also recorded here are suggestions for equipment
or other special conditions. Explanation of any choice of "N/A" is als6
placed in'the "Comments" column.
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SUB-AREA: VISUAL%DISCEIMINATION

.,

GOALS:
.

J. Sorts objects, letters 6- words in.J

to like & different groups.

Conditions and Manner
0 Perfoimmuce

'CI
Wt
W
W

°o0

. W .
U

o
44
14
40

w
4.J

o
.,..

.040.2
0.

.
.4

W
"4
li
U

.1.1

aa4
4.)

Given:

Performs
'Following
Manner:

in

2. Sorts pictures of objects/objects
by function & by category/class.

,

3. Identifies object when shown only
a part'of the object.

.

4. Identifies an object pictured in -
an irrelevant, confounding back-
ground. .

(
-

PERFORMANCE STATEMENTS

u
g

o
RI 00 0
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44 (I)

0

4J LU J

o
N.

0
46
Z

11

m

o
.61
0

ri
0

V
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4)

0
o
vi
.61

1.1

,c,

i
cu
V

00 .

rl
...,

4
;A
°S3

,

00

4
4.1
RI
Uoow

..-1.
am

03

41
144
r1

g.0riv

00

4.4
0
o.
,o

CO

1 `,
44
r1

g.0
ti_._

el-

inp
o
013

4.1

V-
1./ .0
CO .

i0

to

0 -
$4

W
0 'N.0
4.
03

1

1.1 -I '
0.
.o

-

NA

140
tO
0

'CI

v
1-4

61

"

a
CI0

DiscAminates objedts as"ame/differen

Discriminates objects by shape, color,
size.

Illustrates the assembly of an object
from its 'parts (at least 5 .arts

-

Sequences five related actions in
imitation

Illustrates the assembly of an 8-piece
puzzle w/ shape andcolor cues
Selects an item from a group that does
NOT belong

'Sorts printed words into like/differeh

Identifies an object from part of,the
object

r

~4Identifies the parts missing from an
incbmplete picture or object

Sort colors by shade and hue

Matches object with the. most apprp i

a location (car/garage:stove/kitchen

.

Match body part with corresponding;
clothing worn on that part (foot/shoe)

,

Enumerates objects shown/pictured ;

I

Discriminate object pictured in non.

confoundin. back.round

Discriminate object pictured in an
irrelevant confounding back2roun

Discriminate line sumperimposed on a
geometric debign (all black & white)

,

l

Matches pictured patterns ,

Creates mmtch to an ababab pattern, all
'tams same and all "bins same .0.x.O.
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SUB- AREA: VISUAL DISCRIMINATION

GOALS: '

.

C nditions and Manner
of Performance

'a
o

v
to

430a
;:l
Vo

0
'4

o
44

1.4

..0

IC
'....
0

.

.

.

.

COMMENTS

5. Extends an ABABAB pattern where
IA" and "B" are categories or
classes (birds, fish, fruit,etc):,
'duckqapple-henpearqgoosecherry..

11 '

Given:
I

Performs in
Following
Manner:

6. Identifies pictured absurdity

(fish
\

watching television).
,

7. faentifies element- completing /
pictured parallel analogy - 7.

finger:hand::toe:foot.

o
14

u
u
a
14

/.4

r1
ra
a'

o
a

0
1.4

"
0

0
o
qri

4.1

V4
4.1

03

0
8
0)

10

8
.1-1
4.1
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Z
".1
.

00

.4
trt
v
o

I-4

71
:a

123

4'
144
.r1
4J

g2.11)
..0

co

4
0
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>+
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V

.4
tH
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1.1

r)
.0
.

o
tOa
tO
03
4-1

4u
tO0
$15
0)
.

o
o ari
o

.v.

w
4)

o
CO 4.1
4.1 0
1.4 0
03 0
CIA

r)t
,I3rl 4

$.1 g

0)4,
. .

o
1.4
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43

a
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01

tl
p
14
4.1

,

R. 'Identifes sequence of events
involyed in routine activity such
as dressing,(sequences pictures,
demonstrates sequence; etc.)

PERFORMANCE STATEMENTS

Extends an abababpattern

Creates a match to an ababab pattern
after the medal has been removed
Extehds an ABABAB 'pattern where A & B

are categories/classes (fish,fruit,to

.

Matches Sgsociates scenes with similar
enviro ental characteristics

.
.

.

Discri hates fates portraying emotion.
such Alove, anger, 'mi.-fear- etc

Discriminates as like/different lecter
& number sequences u. to 5 items 1

L
Discriminate as like/different word
sequences u' to 5 words

[

.

.

Identifies an item after it has been
'resented then vemove0

Associates pictures which illustrate
spatial relationships(under,on,in.out) 4.. .

Sortsictpres or objects by cfass or
category

.1
I

.

Match picture of object or name of
object with the actual oblect

,

Identifies opposites. . , -

Identifies absurdities (picture of "fis
watching-Eat-vision)

Com4ictes picture sentence by identifY'.

ing missing element
. .

.,

Completes pictured parallel analogy -
finger is to hand as toe is to oo

..

Sequencespictured events of a routine
artivit such as d essin_ a

.

Closes spaced letters to form familiar
wordysuch as own aags

.

FoLlow4 directions given visually
. .

..,

-Th 68 .
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iSUB-ARIA: AURAL DISCRIMINATION

/
GOALS!:

Conditions and Manner
of Perforumace

w
a

.430
0
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c
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144
W
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w
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W
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4.0
'''...

111

.741

0
:1

...c

44
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^
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.
.

COMMENTS

, .

9. /Identifies language sounds as same
,' or different.

,

, -

10. 'Synthesizes sequence of spaced
sounds or syllables into name/wor.
hammburrguhrrr --4-- hamburger.

11. Discriminates spoken phrase diffe
/ing in grammatical structures such
as verb tense or noun number -
-boy-running/boys running;, sheep
is eating /sheep are eating.

.

. .

PERFORMANCE STATEMENTS

Given:
.

Perfotius in

,Folloiring

Mimmier;

W
0
4.;
u'
0 .
1.
.;4
0

.--1
co
4..i

1
0

'''
0 ,
w

00
*iW

1143

tt
ci

CU

1,

0
SiI
w

ti.ri

,

00

*19

to
u
0

4-1

1:
0T

":
4.`:4

....a
"0._

.

v

.03
..
s
0
0

,d''
00

'41

'1.14
4,
gV.

.

p.I

41

0
0

0
1J

4
le3
0
VOt0
11

m

0
34

I..
o

0
4.1

4
0.

0
I I
$.

V
00

0
/4.

0
0

2

E
4,

3
0
S.)

Identifies isolated eounds

I

Identifies sounds with background ndis
oresent

Identifies source of non-language
sound'

Creates a match to a vocal or musical

I rhythm pattern

.

111

.

-

111

111

111111

.

111111

I I

III
..Identifies vocal or musical rhythm

patterhs as same or different

Identifies non-language sounds as same
or differdnt

Identifies non-language sounds as same
or di -. . ... . . ..

.

.

III
,

.

/Identifies rhyme for spoken word -
I ("Hat" - identify ratibat : ,; IMO II

.

.

, ,

.

Identifies element completing a spoken
sentence

,-,

Discriminatesspoken phrases differing
.

in adjective elements Cc.41. III

.

'Synthesizessequence of spaced sounds/
syllables into word hammbur:uhr Ill

Discriminate by intonation the meaning
of sentence

111111
"

III 111111

I

III.

.

. 1111
Identifies word beginning with same
consonant sound as spoken rue word

,----y--
- -

Identifies spoken words w/sounds omitt Ill,
Discriminates spoken wards by initial,
medial/final consonant ccdund (Q.arihnt)

$

Discriminates spoken words by vowel 3

sounds (two toe- sew/gnw b. .

DiscriMinates spoken words by vowel
digraph Minds lbont/bect/bpir)

.

.. .

.

, I I
III

.
Discriminate spoken words including
v we oflzslpiom9141.

III.

' "r 6982
44,
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LANGUAGE DEVELOPMENT
NIMMONINIIIIII111111.11111111-

SUB-AREA: AURAL DISCRIMINATION

,GOALS:

.
-..

Conditions and Manner

of Performance

I

a
4..;

m
4-1

$.1

O.

-4
r...

03

41

4O

4.1

-

.

.
.

.

COMMITS

12.' Identifies spoken ords by
differentiating cOnsonant and
vowel sounds (Identifies "Boat"
not "Boot').

[

.

Given:

1

Performs in
Following
Kanner:

V
41

; 4)

.0
2
=
o'1
0

94
$4
a

.

13. Reproduces /identifies elements i
spoken string of 5 related words

14. Reproduces /identifies elements
spoken string of,

!

5 'digits.

15. Identifies objedt from spoken
descriptidn of class character-
istics - Nhat is something we
eat that grows on trees?"

PERFORMANCE STATEMENTS

o
o0
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° ti
4, 4)
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o
w
0
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o

,6;

w

0

t
I
0
0
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o
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g
a
-0

\

0,
illv
4-1
4.1
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-

I
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8
r-I
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Z
4-1
44ri
.1.1

gl
-0
.
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,o
5:
br,

I3..1-1
44ri
4.I

C
-a
.

4,2

comoco-
cu

to'
1.4

.1.1
tO
0

a
-

m
a)
rI CI
mc1.01-,1ZZ
14 t

°E
4.9 t

).4 a

o.c.

cou
41 C.
.0
4-1 4,
$40:41
C.) :
CO

4)4.4

- -

-.w

1
s5
a

T.
0
p
14

CO

0
o

Discriminates spoker words by vowel -R
,
, .

.

Discriminates spOken word by differ-
entiating consonant blends

Discriminates spoken-word-by differ-
entiating consonant digraphs

Discriminates spoken words by differ-
entiating variable vowel combinations ....

Identifies correct syllabication of
s oken 2 land 4 s llable words

.

Discriminates spoken words by differ-
entiaatiendin s e.. -ed -s -in

Discriminates spoken words by differ-

entiating prefixes .

Discriminates spoken words by differ-

entiating suffixes ,

Discriminates spoken sequence of 5

related words
.

,________

Discriminates spoken sequence of 5

ntel ed wo s

.

Identifies an object from spoken
descriptive characteristics

.

Identifies an object from spoken de-
scription of object position (under,o

.

.

Identifi:Is object that is opposite to

-one-described -

.

Identifies object from spoken descrip
tion of class characteristito

.
Identifies sequence of 5 spbken

di,its1

__

.

Identifies emotion associated with a
,

Identifies emotion or mood associated

with son or sounds (dir e .7 mournful
.

...

8370



LANGUAGE DEVELOPMENT
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I.COMMENTS

.

SUB-AREA: GRAPHOMOTOR EXPRESSIO&

GOALS: i

Condii ions andsnner
of' erformanee

TI
W

0.1

.8
0
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:
°
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el
14

0

.;.
0)

C.,

1'4

:

I

16. Draws geometric figures, e.g..`

'circle, square, triangle. ,.

s

I

Given:
1

Performs
Following

. Manner:

in

17. Connects a, dot-to-dot figure.

18, Completes A partially-drawn
geomehric figure .

119. Draws -part figure including,face vith eyes, nose, mouth.
l

20. Prints from memory upper and
lower case letters.

21. Copies or prints a word with
correct spacing & uniformity of

'PERFORMANCE STATEMENTS letter size.

en

8
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0
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>
u 4.*
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0 .1

/4 ;

4J {
CJ1

0
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ti',1
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0
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(13

c
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44

:
Ts'r1
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ri0
0.

0
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4.1

14

Ii
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14
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C
0 c
1.4 r1

ic.:
14

°E
i4.1

01E

0:1 1.
01 0

4.4 01

aji):5'.

(3)4'p

Holds crayon and scr4bbles

Sequences 5 fine-motr movements

Identifre-S- match to block design
. -

Completes a push-pull stroke with
crayon or pencil

Colors tathin lines

Arranges objects-patially in imitatio,

Identifies outlin4 of circle, square,
rect an le

S

Identifies as like or diffe_r.ent the_
letters of the alphabet
Identifies as like or different the
nurbers 0 Olrotiv..ti 9

. _
.

,
Draws vertical and horizontal lines

Draws line within two boundary lines

DratA circle

Draws face
I

Draws 3-part man S.

1

.

Connects dot -to -dot drawing

Completes partially-drawn geometric
figure

.

Traces upper and lower case printed
let rarn

, -.I

Prints upper and lower case printed
letters amif



LANGUAGE DEVELOPMENT'

II p

SUB-AREA; COMMUNICATION

- GOALS:

22. Imitates three-word sentence.

23. Uses two -word combinations

including Noun-Noun, Noun-Verb,
Adjective-Noun and Verb -Noun to

express nominative, imperative &
possessive ideas.

24. Uses rising inflection/gesticu-
lation to express interrogative,

25. Uses definite closure to express
sentence end or completion of
unit of thought.

P4FPNKANCE STATEMENTS

Conditions and Manner
of Performance

Performs in
Given: Following

Manner:

w
$.10

M

0
0 0
CO

v-4

a.00 4.;
0 1,4 0
°.0 0
7 14 N

0 vI
4J 4.1

Imitates tongue, lip, mouth movements

Imitates breathing rhythms

Gestures to express basic wants & verb
ideas: food, toilet, Ro. come. eat,

4Icientifies objects/pictures of objects

co
S

111111111111111111

-111111=1111111111

MillI
111111111111111111

Imitates three-word sentence

Gives single-word response to question- 111111

0

a
.0

,44

COMMEtiTS

Articulates vowels & dipthongs (ORAL

Articulates consonants & blends (ORAL)

Gives yes/no response to qUestions

Uses single-words to express nominativz
ssessive im.e

Uses two-word combinations including
Noun-Noun Noun-Verb Acr-Noun Ve b-

Makes remarks that are continuations o
remark made by teacher

Indicates interrogative by, rising
'

inflection' or gesticulatilon

Indicates end of sentence or completed
thought with definite closue

Maintains (eye) contact with'
listeners and s e ke e

Sits or stands erect

Reflects in body action/gesture8 the
mood of idea bein. ex.ressed

7
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1
1kCOMMENTS

SUB - AREA:. COMMUNICATION

- GOALS:
Conditions and Manner

of Perfornanee

.
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rl0.0
o
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.0

26_ Pantomimes a familiar sequence
of actions, such as driving a
car or eating a meal.

Given:

iPerforms in
Following
'Mannar:

27. Interprets a picture or describes
an object. -

,

28. Describes an event in chronologi-
cal sequence.

29. Gives directions on how to perfo
task of a least 5 steps.

30. Finds out biographical/factual
information from another person.

PERFORMANCE STATEMENTS
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Pantomimes a familiar sequence of
-.

..

Works with a partner to pantomime a ,

familiar situation involving 2 people

.

o .

Lists some characteristics of an objec

Describes a scene or picture by listin
or enumeratin Plements ch racteristic

.

Describes action in a scene using
Action wards
Gives directions on how to reach a
nearby destination

.

Gives directions on how to perform a
task of a least 5 steps

.

Answers questions about self concernin
biographical information

Answers factual questions on topics
.

Describes an event in chronological .

sequence

to a group discussion by inter-
jectine own oommenrg, npinsions

."Adds

Contributes to group discussion by
adding cdnrinuarions of annrhPr's Mik

.

Expresses own wants and needs to adult .

Expresses own wvi is and need to peers
.

a
.

-

Asks questions about own concerns .
.

.

.

i

Asks questions to find out specific
infnmatiPn

,

Asks another questions about him/her-
self'

, .

0



LANGUAGE DEVELOPMENT

. .

COMMUNICATION,SUB-AREA:

GOALS: ,

Conditions and Manner -

of Performance

a)
4.)

m
,-t

)4a
4
II:<
--s.

0

CJ

:44
m
m
.4
1J
0

pii.

-

-

COMMENTS

- 31. Adds to a group discussion,
i.e., remarks are continuations
of remark made by another. Given:

Performs in
Following
Manner:

,
32. Uses noun and verb modifiers.

33. Expresses time relationships .

through verb tense. I

.

.

. J

. PERFORMANtE STATEMENTS
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4)

Identifies own opinion on issue

Identifies group's opinion on an
ISS P

1

.

Identifies a main point of'a discussio.
. following the discussion

Usessentences of four types: impera-
tive, interrog.,declarative.exclamator1
Uses plural verbs for plural subjects,
singular verbs for singular subjects

.

Uses prepositions of place, time
.

Uses personal pronouns and interroga-
tive iienouns

Uses relative pronouns
, .

Uses conjunctions

Uses compound'entences .

Uses'past.tense

Uses future tense

. .

Uses present progressive (to be + -ing
form of verb, is .S!ntr'w)

U,,e,, prepositional phrases to describe
n ')nr)

rses adverbs and prepositional' phrases
to descr'be x

E, o .

tSE verb phrases, including gerund,
infinitive -Ind . .

Vws future, past at.W presenCtentZ
c r) ex ) re ss t. i me re 1 .a.t. Vinsh i c N 1 ^ .

.,............

.

T , . It' 1 i r e,'i q not at ii;ni .

. 74
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LANGUAGE DEVELCPMENT

. .

LITERAL COMPREHENSION

'

.
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COMMENTS

.°
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,

SUB:ARA
.

GOALS:
Conditions and Manner

, of Performance
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3.4. Identifies action that is taking i

place in a selection, pic>re
etc. Given:

Performs in
Following
Manner: I.

35. Identifies WHO is actor or main
character in selection,picture.

36. Paraphrases or describes main
idea of a scene,

37. Arranges illustrations /events in
order of their occurrence in
selection.

°

PERFORMANCE STATEMENTS

-40.
C.)

sr
....,
,-4 00 0
m ,-

94 t,_, ,
>
Tit>000
p 1

w
14

...1

u0
$,.
4.1

0
....10
1-,0

0
2

ill

,

00
'94
LI

14
,,,
,

a
W
'0

0
8.
ti
Ji
"4.

W
0

..-4

...1

0
u
0

r.i,
.0
0

.,°4

.....
-1

11'000,+400.

oo
m
-1
El
CSI0
T%.0
0
:4t.
''',,

.

W
CA

0
113

ill
4.1
co

...,

2

m
m

..1 0
0 0

'':.1'n
$-

0 4I.J
1.I CA
14 0N°
0. 4

.2t

..,

11.2U .
0

ill

"ig.

g
X
ill

0
co

to

t
0
ti,0
0

.

Follows three step directions

,
,

,
.

FJ11ows directions involving preposi-
tions ..3.--

.

.

..--

.

.

Identifies an object described or
,

named (identifies noun referent)
. k Z?

Identifies meaning of an action verb
,

Identifies categories or classes
!'

Associates a word with pictorial
representation of *ord ,

Arranges 5 events (steps'in a familiar
task) in sequence ,

.

Identifies the main character in a
selection WHO t-. ...

. .

Identifies the action taking place
in selection '

.

a , .

. .

.

Identifies WHERE action is taking
.lace

.

.

.

Identifiqs HOW something has occurred
in a selection ,

Identifies WHY action has occurred
(cause'of simple event)

. .

,

.

Answers yes/no Co questions regarding
own wants & needs

,

-

Identifies main idea of a scene/event

p

:

.

Summarizes series of events ,.,

.

Identifies synonyms

.

.

..0

.

Identifies meaning of a simple noun-:

verb-41re-t ob ect sentence

.
.

,-.

.) C't/
o .................

J

75

88



_....__. __
varmssommommiimsIslmsmarr _

SUB-AREA: LITERAL COMPREHENSION

,COALS: -

38. Selects picture/word/sentence that`
verifies statement made about
selection or event.

39. Identifies picture/situation which/
illustrates all "If ..., then ..."
relationship.

40. Selects an oppdsite of a negative :cro.

l'The one who is not a girl."

41. Identifies a false statement made
about a selection as false.

42. , Identifies from content a missing
word/element in sentence /situatiorrr4

PERFORMANCE STATMENTS

Conditions and Manner
of Performance

1. z
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COMMENTS

Given:
.

Performs it
,Following

Hamer:
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0

Arranges events in order of occurrence
in select ion 1.

Supplies missing word to complete a
sentence -oral/written/picture sentence..., - ... .

.

.

Completes a picture or scene by identi-
Eying or supplying missing part

.,,
\ .

Identifies verb tenses

Identifies the antecedents of pronouns

identifies the meaning of passive verbs

Identtfies object of verb in passive
voice .

Identifies subject of verb in pabsive
voice ..

.
. .

Identifies meaning of complex sentence
with and relative clause

.
N

Identifies common attributes of scenes
or situations

Selects the opposite of a negative
statement ("The one that is not ...."
Identifies meaning of "If ...,then...':"
sentence or relationship

Selects a picture/word/sentence to
vP i s Pm i IIIIIII .

Identifies character roles in a story
or picture . .

Identifies as fallacious a false state:-
ment about a Selection/story

48.I

Identifies /associates ant onyms

identities from content -a missing\ word

I

Q).'.. . 0 16
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CEMENT... . .
,

laraimammulk . .

.

.

.

COMMENTS
.

SUB-AREA: INTERPRETATIVR-COMPREHENSION

GOALS:
Conditions and Manner

of Performance
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A
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a)
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..-1
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IF+'<s-
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43, Identifies emotions displayed/
-

pictured.

44. Identifies humor in selection.

Given:

Performs

Following
MWnner:

in

45. Identifies what will happen next
in selection or picture.

46. Identifies the meanings of idioms
(e.g., "Get around" someone,
meaningudeceive").'

.

i

PERFORMANCE STATEMENTS
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43
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to"
iwit
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4
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CO

t'.0t
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Identifies an omit4ed word from .con-
"text- e'flip'q

Identifies emot ions displayed or
pictured.
Identifies/rest ruct ure a s it uat ioris'or

scene from descriptive' characteristics

Identifies a character from descriptive
characteristics .

Identifies the multiple meanings of
words e . - . .- . ...

Identifies connotative word meanings
& shades of meaning of words

n

.
Identifies exaggerations

.

Identifies humor in selection or

picture
.:,__I...--,-

. Identifies what will 'happen next in
situation/picture (probable outcome)

-

Identifies someone's opinion(as being
an interpretalion, not a fact)

Gives a title or key word or phrase
for a selection

.

Identifies the distinguishing characte.
ist ics of characto s - .

.,'

Identifies. the, meanings of idioms ,e .g.

"[low (isid you come by that ?" (acquire)
I

. -.. .

Identifies a nonsense selection. . .
.

.

. ...

Identifies a meaning for a nonsense
e b

.
.

.

Identifies meaning for a nonsense word
based on context

.
. .

Identifies emotions of characters in

a selection
. -

Identifies comparison and contrast
sit uat i ons

. .

..
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LANGUAGE DEVELOPMENT

t
SUB-AREA: INTERPRETATIVE COMPREHENSION

1.

GOALS:

47. Identifies suitability of actions
of character n selection in
terms of consequences.

48. Identifies author's purpose
-an informative selection.

49. Identifies crisis or climax point
m

of a selection or situation. 4
O CO

CI3

59. Identifies author's point of view
o min a subjective selection. 03 4J

44
0

O 4.1

Conditions and Manner
of Performance

Given:

C1) 4.4
4.J

PERFORMANCE STATEMENTS

Identifies- mood or feelings conveyed
in a passage or selection

-Identifies suitability of own actions
in terms of consequences for bWrior
Identifies suitability pf actions of
story character in terms of sequences

Identifies pronoun antecedents among
ry character using ntent c

0
0

0

0

0

Performs in
Following
Manner:

0

COMMENTS

Identifies author's point of view in
an'objective, factual 'selection

Identifies author's point of view-in'
a subjective selection

Identifies author's point of view in
a critique

a

Identifies sarcasm

Identifies irony

Identifies author's
informative selectio

urpose in an

Identifies author's purpose in a
political or persuasive selection

Identifies the crisis or turning point
of a stop,

Identifies the event/situation which
leads to or causes the climax of stor

Identifies d character's flaw which
leads to downfall

Identifies the denouement of a
story or selertinn

Identifies the elements of an adver-
tisement which are misleadine

Identifies the elements in a statement
selection that arP pinpagandistic
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LANGUAGE DEVELCPMENT

.

.

o

.

_

COMMENTS

SUB-AREA: INTERPRETATIVE COMPREHENSION

GOALS:
Conditions 'and Manner

of Performance
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51. Identifies'the sensory image or
sense stimulated by imagery in

a selection.,

Given :

Perform:117rf
ollowing
Mannar:

52. Identifies the meaning of figu-'
rative language, including simile,
hyperbole, personification and

irony. ("Break the ice"; "Big

as a house").

. I
.

.,

PERFORMANCE STATEMENTS
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Identifies sense to which "Sense-words'

appeal; "smooth " -touch; lip on ge nt "-s ule I

Identifies the sense 'or sensory image
created by a. scene or story

Identifies animal to which images
relate: hopping-kangaroo/rabbit

Identifies figurative language such
as similes and metaphors

i .

Identifiestmrsonification (The tree
,rotected

Identifies the element out of date in
a scene in which anachronism is used

c

. .

Identifies understatement tit

Identifies the elements in science fic
tion that differ from everyday reality

Identifies the elements in fable that
apply to everday living

_ .

Identifies the consequences of actor's
actions for himself'

Identifies the consequences of actor's
actions for other charactes 4

Identifies the effect a .particular
event hag on characters' lives

_

.

..

.
.

(

u

,
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/ LANGUAGE DEVELOPMENT

SUB-AR*: COMPOSITION

GOATS :

t53 .('tUses complete sentences to
f , communicate facts.

i
e
[ 54 . Relates a- story about a chgrac-

ter' either reap or imaginary.[ .
Q

55 . Relates an evgnt which occurred
4

recently./
.

56. Links several sentences together .

(paragraph) to describe a person,

Oi

Conditions and Manner
of Performance
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COMMENTS

Given:

Performs in
Following
Manner:
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situation, etc. using adjectives'

. adverbs, verbals , imagery.
. p 1 ,

PERFORM CE STATEMENTS .
el

Identilies proper nouns ,

1 Identifies common nouns t V . . .

Identifies active verbs 1,
't

.

Identifies passive verbs \
Identifies simple complete sentence

4.

Identifies sentence fragment ,

-$

iiro"../'

Identifies subject -verb agreement

.

Identifies coordinating conjunct ions
i

. 0

Identifies subOrdinating conjunctions . .

1".

.

.

identifies parallel sentence structure
in compound sentences ,

.
$

$

s
Identifies parallel structure in
phrases

.
Describes a friend .
Describes an action, the mot job of
a bird, a friend's walk eta .'

N%

Identifies redundancies in a
d6qr,riorinn

.

'dent tries slang' expression's

. so
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LANGUAGE DEVELCPMENT

!

/
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COMMENTS

.

.

a

SUB -AREA: COMPOSITION

GOALS:
.

Conditions and ner

of, Performs
54. continued ,

55. continued
456-7--eontlnue4

-

Given:

Performs in
Following
Mannery

57. Describes a charadter_in a story
.

or selection.
i.,

. .
,

58. Compose friendlyletter (or
message to a friend).

59. Portrays/describes an emotion
such as auger, joy, fruStration.

I

1

. \ ,

PERPORMANCE STATEMENTS'
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Relates a story with a plot - beginning
climax and end ,,

i
. i

Relates an event which occurred before
using past tenses

Anticipates an upcoming event, using
future tenses in a description

.

.

,

Describes what s/he is currently doing
using present progressive tense a

.

Describes .own emotions in a situation-
--..---

pomishment,kewara-threat or dan:er

Uses direct-quotations to relay_messago
from /one (person to another

-

Uses indirect quotations to relay
message from one person to another

Ties two ormore sdntences together
with linking words to form thoughtunit

, .

Uses transitional words to connect
two or more paragraphs in storytelling

U.

a letter or message to a
friend

.
/Composes

.

Identifies formal language
.

rdentifdsinformal la7guage . .

Identifies appfopriate uses of formal
language

. f: , ,

,
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SUB-AREA: COMPOSITION

LANGUAGE DEVELOPMENT

GOADS:

60. Links several sentences toge-
,ther in an argument to support
own point of view with faCts. .

61. Defines a word.'

62. Gathers evidence to support a \.
position and develops an\opinion u
and gives reasons tor conclusion .4 $4

u
reached. o

r4
r4 0 M
M 0 44

nnl

.9 441

o

.1.4
>

1.1

0
(1)

. wormy

Conditions andWenner
of Performsnee

Given: -

63. Links together several paragraphs
or units of thought to desCribe
s8Wething or to provide informa-
tion.%

PERFORMANCE STATEMENTS

Identifies major points of another's
presentatiOn to which s he will es

another'sIdentifies; fallacy in

Performs in

Following
NAmmer:

N

0
0
1.

0

.W

03

4.1
M
34
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w

.a
0

$.4
w

0
W

ri
14
Clam0

COMA MENTS

p.

argument

Identifies points of agreement in an
argument'

Identifieh points of disagreement'in
an argument

Identifiep compromises possible in .

a conflict situation

Defines a word that is. concrete,
7$

Defines'a concept, such as patriotism

Defines in emotions, Such as-1ove,hate

Question another regarding an event
,witnLssed,describes event as told

82
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SUBAREA:

GOALS:

OSITION

LANGUAGE DEVELCPMENT

64. Links together several paragraphs
or units of 4ougrit to relate
information ih logical or
chronological order.

65. Creates a certain mood or tone in
a selection by altering choice
of words, style of delivery,
images used, etc. (informal,
formal, negative, positive,
objective, subjalive).

PERFORMANCE STATEMENTS

41111111

Given:

'Performs in

Following
Manner:

CbMMENTS

Reorganizes scrambled sequence of

111111111111111events., and describes e ent a p.

through' use of contrast & comparison
identifies a statement developed
through use of facts and opinions

Identifies astatement developed

1111111111

11111111111111111111111
11111111M
111111111111111111

IIIIIIIIIIIIIII

Identifies a statement developed

throu h use of analogy

through cause & effect relatjonshi s
Idendifies a statement developed

1111111111
111111111111111

Ide t'fy%the similarities in the.life
stoi's of two characters(c°T8REMP

.Arrap:,es a list of scrambled details
in /c1 ,e r from simple.to complex

ldent firs a statomont developed
tl

Identifies generalization to be made
f o

11-1
111111111 11

Identifies the facts to be isolated to
support a geneealization made
_identifies a subjectiVe argument or
statement}

11111

11111111111

1111111111s,,mot IIligummou



LANGUAGE VEVELOPMENT

SUB-AREA: READING

GOALS:
Conditions and Manner

of Perfonassee
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COMMENTS

66. Identifies upper and lower case
letters of alphabet.

67. Identifies one syllable words

Given:

Performs
Following
Manner:

in

including CVC pattern words,
words with consonant blends,
words with dipthongs,digraphs
and final silent "E".

..-I

PERFORMANCE STATEMENTS

03
"I
u
0a

% fill
04C3 :r1J

4J 6
V i

VI OJ
as aJ4

I

NI
m
4.1
U
0
34
4.1
DI

i
p
2rl
>0

.R

0ta
1...
m

8p
W

II)0
4.1

t;
W
NI
vi

oo

u
o

r-I

P
:

,4
04

u:1
CI
0
'0

oo

0
CI

s;

,44

00
'13

i-4

W
W0
m
19

ta0
NI

1.1

/
Q

II

m
m

1.1v1
0 0

M
NI C
o

WM
4+ a

ta0.t
$

0e CI,14
w1
U Z

CO

1114-k

IIrI

14
W

2
C.)

4J
03
00

Identifies own printed first name

Identifies singly printed letters of
alphabet, upper and lower case
Identifies printed letters with spoken
sound or signed form of that letter

Identifies printed letter with picture
or object name beginning w/ that sound

,

, ,

Identifies letters as same/different

Identifies lower case letter which
corresponds to each upjes letter_case

Groups printed words by first letter

Identifies printed one-syllable words:
CVC pattern with short vowel

CVC pattern with long vowel

with initial blend

with final blend

with three latter blend

with word pattern "old"
.

with consonant digraphs

with vowel digraphs

with vowel and "R" combinations

with dipthongs III
with silent final "E"

,...

84
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demmor
t

COMMENTS

va..._,

READINGSUB-ARIA:

GOALS:
Conditions and Manner

of Performance
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1
ri
U

68. Identifies consonants, vowels
and dipthongs.

69. Identifies words formed with

Given:
Performain
Following
Mannar;

suffixes, prefixes and endings.

PERFORMANCE STATEMENTS
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Identifies one-syllable words:
with hard and soft "C" and "G"

contractions

with word patterns flight" "ild"
" 2h"

with ga as "kw": quit, quick.

Identifies words with suffixes

Identifies words with prefixes

Identifies words with twin medial
consonants: ladder, middle, sitter

Identifies words with endings: e.g.,
s es in: ed

Identifies syllabication of 3syll.word

Identifies compound words

Identifies letters as consonants or

iv
vowels

p Identifies dipthongs
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Supplementary Language Skills

In the following section are included performance statements for these sub-areas:
Structured Composition, Information Retrieval: Reference Materials, Information
Retrieval: Visual-Graphic Materials, Spelling, and Punctuation.

The goals for these sub-areas are not included in either of the Language Development
Screening Assessments. These skills represent a high -level of functioning within
the behavior or skill of "demonstrates knowledge of a rule by following that rule."
The emphasis on these skill areas increases as the student progresses through the
school system and emphasis seems to vary greatly from system to system.

Therefore these sub-areas have been placed as an optional area of assessment. The

evaluator may select any or all of these sub-areas as relevant and necessary for
a complete language assessment, keeping in mind the needs of the student and the
priorities of that student's educational planning.

99
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SUB -AREA: STRUCTURED COMPOSITION

Conditions and Manner
GOALS: of Pertorsime
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- COMMENTS

70. Follows requirements and rules
for communicatini;in a particula
format.( For example, the

Given:
?attars*
Following
14sasier:

in

student is given the rules for
business letters and composes a
letter following those rule for
components, sequence of compo-
nents, language, punctuation,etc)

PERFORMANCE STATEMENTS

0
0I
00

0 pil

II I
p.

t
o
4,J

g
w0
*
r4
4u
1
ai

8
1.

5
0

00
0,-4

414
P4

te'a

3,4
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V,
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Z
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4
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u0

r.1

.0

:
erl

r4
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;'0'030%10

6o

4
0WO
01

:
..1.1

t1
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;

,

--4

I0
11
e
VI0
t1ai

e
w
0

C4
4.1

$4 C.0 Pi.,14.0
10 V
0 11

0 CI
0A

0 CP

..°4 a
o414+V;

4.4

.
0

0
a

Communicates information in format:of
Outline 4 -

Bibliography

Summsry

Rough draft

Paraphrase

Definition

Factual Report

Essay

Subjective Description

Objective Description

Direct Quotation

Indirect Quotation
.

Short Story

Narrative of an Event

Informal letter: friendly,thank -
you --kw,

application,order
Business letter:recommendation

,--,

Formal letter:
regret, thank-you,

Characterization
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LANGUAGE DEVELOPMENT

SUB STRUCTURED composrrIoN,AREA:

GOALS:
Conditions and Mesmer

of Perform:ace

COMMENTS

70. continued:

PERFORMANCE STATEMENTS

Given:

Performs in
Following
Umemer:

M
eJu
0
i.
4J

r4
2

1
$4

V
0

41

f:$

8
0

eo

4
b
gr.
1

4
%

;44
arl
4.1

0
.3

to
4
I
12

P

4
*I

;44
ril
4.12
it

0I

W
$3i
e

Communicates information in format of:
III I II

Paragraph - descriptive
III 11111 I I

Paragraph - expository II
Poem (type defined by rules)

III

I

Metaphor 111111 III II

Simile
III

.

Bibliography
II

Footnote

Biography

Autobiography

Antecdote
III

Fable

.

.

IIII

II III
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COMMENTS

SUB-AREA: INFORMATION RETRIEVAL:
Reference Materials

GOALS:
Conditions and Manner

of Performance

'IS

tO4
0
0

II

ILW

Ii
Cll

m
4.1

m
r4

34
-
0
.

.10

',....

e't

a
r4

. c

A.;

71. Follows procedures for locating
correct reference material for
a specific type of information

Given:

Performs

Following
Manner:

in

AMY

m
-

Z
$.

la
0

6.1

la -
ol
O.
a
til

i !
V
M
M
- -

t-I

It

0

a
0
C.3

E4

03

a
0

and for locating that information
within the material.

PERFORMANCE STATEMENTS

.10.1
4.1
m
14

til

W
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a0

.I. 14

w
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W
M
U
0
v-i0c040
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a
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PI
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W
=
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41
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m
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"A

F3
#33

-
.:

Retrieves specific information using:
Table of Contents

Appendix
111

.

Dictionary

Telephone Book

Encyclopedia Index

Atlas

Almanac

-.4

Car* Catalog

Dewey Decimal Numbers

Thesaurus

Newspaper Index

Classified Ads

Vertical File

Reference Guide to Periodicals

, , , ,

1.t2d



LANGUAGE DEVELOPMENT

SUBAREA: INFORMATION RETRIEVAL:

VisualGraphic Materials
GOALS:

72. Identifies specific information
represented on charts, tables
and other visualgraphic aids.

Conditions
of Performanceismemmi

Given:

and Manner

TS0
C.
20
12'0
u

0
444k0

C.u
0
14
MI
04

....,

Jt1
``...

l
.ri

-

43

COMMENTS

Performs

Following
Manner:

in

.

PERFORMANCE STATEMENTS

.4
03.0
0
03

00 0
0 v1
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4.1 a

;
.4.1 41
4.1 W

w0"U0
....
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I
0
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0
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0
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.
0
°
0
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V.
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0
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0 C
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V
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Identifies specific information on:
Bar Gra.h

Line Graph

Picture Graph

Timeline

...

Globe
r

Weather Map

Street Map

Topographical Map

Map Legend

Thermometer

Schedule

____.
Cartesian Coordinate Axis ......

Map with Longitude and Latitude
Markers

Table
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AGE EVELOPMENT

SUBAREA: SPELLING

GOALS:
Conditions and Manner

of Performance

0
0,1

8
.0
0
0
°

0,1

c.14
w

CO

,

4)
4,4

m

1.44

°
C
0)

11
CO

u

/

COMMENTS

. 73. Applies spelling rules

PERFORMANCE STATEMENTS

Given:

Perform in
Following
Manner:

o
0
CO

0
CO 0ON-104.10000U
° ti
4. 41
CC I Z

> wu u>.

Mw$4

0
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0
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CO
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N0
0
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0
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0
0

'1"4
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0
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8
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41

8
w

1.1
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ed)
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"
COv0I
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0
w
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00
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0
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0
m
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2
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H
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m
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01 JJ
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tel
0.C.

rci
.0Itt
0 1
m
04-..

0
"4
1
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I0014
tI
0

0
C
°

5
Applies rules for spelling of:

CVC word with short vowel

CVC word with long vowel

Word with initial consonant blend

Word with medial/final blend

Word with consonant digraph

I.
Word with dipthongs

N

1

Word with silent consonants

Word.with silent final "E"

Word with hard "C"

a. .

Word with hard "G"

Word with soft "C"

Word with soft "G"

Word with "R" controlled vowels

Word with twin medial consonants

Word with "qu"

Word with "V" sound 111.111
Word with "dge and 'gen endings

.

Word with vowel digraphs

Amilime _.
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COMMENTS
.

SUB-AREA: SPELLING

GOALS: Conditions and Manner
of Ferforsasee

Al

'0
0

0

°

0
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0
4.3
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+I
14
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73. Continued

Given:
Performs

Following
MWsner:

in

PERFORMANCE STATEMENTS

0
".1
oCJ

CO
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'4 8
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wo lal
43 V
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w
M
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Applies rules for spelling of:
Word with suffix

Word with prefix

Compound word not hyphenated

Compound word hyphenated

Contraction

Plural of word ending in "F"

Plural of word ending in s,x,y,z,
sh,ch,ey,tch

Possessive of singular word

Possessive of plural word

"-ing" participle of verb ending
11.41

.

Past tense of regular verbs

Past tense of irregular verbs:swim,
go, do, see, drink, come have
ing participle of verb ending
with a consonant

"ing" participle of verb ending
wl.a.,..4"

Words contrasting two sounds of "S'
e.2.. bus/is

Words contrasting "f" "ph" "gh"

Words contrasting "ie" and "ei"

Homophone pairs
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, 1.0.001

MINMENNOL,

V ,

i SUB-AREA: SPELLING

GOALS:
Conditions and Manner

of Porforsonce

V
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o
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COMMENTS

73. continued

PERFORMANCE STATEMENTS

Given:

UMW
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U
0
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ii 144e
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%4 41t

Performs in
Following
Manor:

w
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u
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w
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App es ru es or spe ng of:

Abbreviations
_..

Words containing eight" "ild""igh"

Words with scrambled spelling

Words containing vowels followed
by r. I, or w within a syllable ,

Words contrasting "N" as in "not"
with "N" as in "si,gn"
Words contrasting e,a, and i in
endings: ance, ence,ience,ine,ant

,

.

I II,

93.
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COI' ONTS

SUE-AREA: PUNCTUATION 111.011.11111.1111110111/0

GOALS:

74. Matches punctuation to emotion,
intonation, emphasis, meaning
desired.

75. Applies punctuation rules.

PERFORMANCE STATEMEMTS

Conditions

Given:

0
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$4
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OD

Performises
and Manner
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Performs in
Following
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14

ro.

m
II0
WI

41

;
co

.11

es

1.I

.4

A

:
r4
tl
ra0
n.1.4

0

0

.0

:
...1

tl
t : h

0
44
V

r4

3

e
t's

14

8:
otl

0
,I

cr

0
0
t
S
VI

t:
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Uses a period at the sentence end to
indicate closure.

Uses periods in abbreviations, titles
initials

Uses question marks at end of
interrogative sentence ,....--ao.
Uses exclamation points to set off
interjections (exclamato )

.

Uses exc amation points at sentence
end of exclamatory statement

ak--------
Uses semicolon to signal partial
sentence break w/ sloselv relatpsi vim.

.

..... .

Uses semicolon - lists with commas
within a series

Uses coloncolon to signal list
t------- -----....

Uses colon between hours & minutes in
time notation 6:10 a.m.

.

Uses apostrophes for possessive and
contractions & quote win a quote

.

Uses parentheses to setoff information

,---IINNUMIF 11.,
Uses.quotation marks to signal direct

,

Uses hyphen for some compound words &
for lenebhv a_prvitivo II. s I I, OS

Uses upper case letter for first word
in sentence

ow -

,NIIMMIL

Uses upper case letters for 1st letter

Uses upper case letters for initials
and pronoun "I"

1. .a.
Indents first word of paragraph

I A

Alnr
Use commas in series, to set off clause

inter
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Next Step Suggestions

The diagrams on the following page outline variables to consider in the
development and planning of objectives and also in assessing a student in the

---- area of language development.

Assessment Options

The first diagram gives a rough progression of assessment options. The emphasis

is student strengths - the intent is to assess content and skill through the means
of communication for which the student has indicated a preference. Thus, if a

strength is indicated in aural discrimination, the assessment for comprehension
and for composition should emphasize aural stimuli - speech, music, noises, taped
stories, etc. The student then has an opportunity to demonstrate his/her grasp
of a concept or behavior within a familiar and comfortable framework. Once the

evaluator establishes that the student demonstrates comprehension of short stories
(action, plot, etc.) when the story is narrated, then the evaluator/teacher can plan
to strengthca the student's ability to follow the story line in a picture story or

written selection.

The student is also given the opportunity to respond to situations/questions in
the manner s/he finds most efficient - gesturing, pantomiming, drawing, writing,
talking, etc.

Objective Components

The second diagram illustrates the several options the teacher/evaluator has in
planning a student's advancement toward the goal behavior. Before chosing the
next performance statement in a cluster, the evaluator may alter certain components
of the initial learning objective. For instance, the evaluator/teacher may keep

the verb the same and change the content. The student who matches like-colors and
geometric designs might be next asked to match like-letters of the alphabet. The

skill of discriminating like/different remains the same and is applied to a differ-
ent set of stimuli. The student who traces the letters A-H may next be asked to

trace the letters through "P".

A second option the teacher/evaluator has is to change a skill requirement(verb)

while keeping the same content and materials (verb object). Thus, the student who

is tracing the letters "A" through "H" of the alphabet might next be asked to copy
them. The content remains the same and the skill requirement increases in complexity
or difficulty.

A third option is the manipulation of the conditions under which skill performance
is expected. The student who is performing a skill in a one-to-one situation might
next be asked to perform the skill while seated in the general classroom area. Or,

the student who is identifying letters that are large (2") and raised might next be
asked to identify letters that are printed 1/2" high on flat paper.

Thus the teacher/evaluator has the option of altering any of the following components
of an objective: (a) the behavior or verb; (b) the content or object of the verb;

(c) the conditions of performance including setting, assistance and materials or
other environmental conditions.

By altering only one componet of the objective at a time, the teacher/evaluator

maintains close watch on the student's performance and is able to pinpoint a stu-

dent's problem or ability to generalize immediately.
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ASSESSMENT OPTIONS Response
Options

0
401

0,

w
4J
:41

, 4.1
Si)

4..1ri
$4VISUAL Discrimination AURAL Discrimination

Panto-

mime

Story

Mime

Picture

Picture
Sent.

Picture
Story

IObject Le
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Printed
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Printed
Paragraph
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. _

Non -lang.

Sound

Language
Sound

Phoneme/

Spo..in

Sercence

Narrated
Story

Word

I

OBJECTIVE COMPONENTS

SAMPLE VERBS SAMPLE VERB OBJECTS SAMPLE CONDITIONS

prints

names
points to

ris ow ass copies
traces!

TRACES.

Traces

Traces

L...** Copies

I

all 26 capital letters
small-case letters
capita] letters A-H-

imam. numb 0-9
own name

CAPITAL LETTERS A-H-

Immo.** numbers 0-9

numbers 0-9

numbers 0-9

** component being manipulated

fio

on lined paper
in 1-1 situation
with physical assistanc
using ballpoint pen

mmiusimmiusing pencil grip

WITH PHYSICAL ASSiSTANC

with physical assistance

im...0%* using pencil grip

using pencil grip



Appendix

VOWELS: a,e,i,o,u,y

Short -voweled words

net map cob tip gun
pen stag got lid stub
pet rag cub

Long - voweled words

meet mane fine goat mute
weed tape lied bone cute

pale road

CONSONANTS: b,c,d,f,g,h,j,k,l,m,n,p,q,r,s,t,v,w,x,y,z

consonant blends Final consonant blends Three-letter blendsInitial
blue flow prod snow tact wand mask chrome splash
brat frog scoop spot shelf sink wasp school spring
club glow skate stop lift want list scrap street
drip grow sleep sweet built lamp chasm shred
dwarf play small tray

two

help rapt

CONSONANT DIGRAPHS: ch,wh,th,ph,sh

Initial digraph: church, whale, thumb, that, phone, sheet

Final digraph: lunch, with, tooth, glyph, brush

VOWEL - "R" COMBINATIONS: ar, er, ir, ur, or

scar, barn, farm, card, par bird, shirt, firm
fern, perch, herd, water form, porch, score

SILENT CONSONANTS:

comb debt

rock _pat

SILENT FINAL "E":

rip/ripe
met/mete

high salmon often wren
right knit wrap

spin/spine kit/kite
hat/hate hug/huge

HARD & SOFT CONSONANTS: c,g,

came get

cold goat

VOWEL COMBINATIONS:

paid peep pie
shawl meat
haul meant
spray drew

cent

float
boil
brook
shoot

mop/mope dim/dime
tap/tape quit/quite

gem
rage

grow
cow
couch
hour

98

mouse

toy

purr, turn
tutor, lord

cap /cape

cloth/clothe



PREFIXES

a- de- for- sub -

ab - dia- hemi- suf-

abs- dis- hyper- sum-

ante- dif- hypo- sup -

anti- e- mis- sus -

be - ef- non- syl-

bi- eu-. over- sym-

cata- ex- para- syn -

circum- il- peri- sys -

co - im- post- super -

col - in- pre- trans-

com- ir- pro- ultra-

con- inter- re- un-

contra- intra- retro -

COr- intro- semi-
sub -

SUFFIXES

Noun suffixes Adjective suffixes Adj /Noun Verb suffixes

- dom

-er
-hood
-ness
-age
-ante

- ancy

- ard

- art

-ate
-ation
- cy

- ee

- eer

'-ence
- er

- ery

- ess

- et

-ette
-ion
-ism

-ist
-ition
-ity
- tent

-or
-ry

-tion
-tude

-ty
-ure
-y

-en
-ful
-ish
-less
-like
-ly
-some
-ward
-y

- able

-ate
-escent
-esque
- fic

-ible
-ose
-ous

112
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-ile
-ine
-ite
-ive
-ory

-al
-an

-ant
-ary
-ent
-ese
-ian
-ic

-en
-ate
-esce
-fy
-ish
-ize
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SOCIAL DEVELOPMENT

Introduction

The Social Development area of the Educational Evaluation and Planning

Package is intended to be used to assess emotional development, shopping,

.

transportation, safety, community facilities skills and money Management.

The components of this area are:

1) Social Development Screening Assessment: This tool is

designed to expedite the use of the Social Development
Performance Statements by providing an-overview of the

skills listed under this area. The screen allows the

evaluator to determine which Sub-Areas require in-depth.
assessment.

2) Social Development Performance Statements: These per-

formance statements, which are arranged by Sub-Area
(e.g., transportation, safety) and Goal (e.g., uses

public transportation to reach specified destination),
describe specific skills (e.g., can operate hand held

fire extinguisher). By marking appropriate response

categories the evaluator indicates the student's current
level of performance with regard to each skill.

3) Next Step Suggestions: These suggestions, including a
next step chart, are intended to indicate a general
skill hierarchy within the Social Development area.

These three components, when used in conjunction with other assessment
materials, are intended to provide the CET with the information necessary
to develop individually appropriate social development objectives.
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Social Development Screening Assessment

The screening device for the Social Development area is designed to assist in
the identification of those social development Sub-Areas in which the student
may require a more complete assessment. The device consists of a series of
goal statements (numbered 1 through 40) which are organized according to Sub-
Areas.

For each screening item, check "Yes" if the student can do it at appropriate
times and places without instructional (a programmed sequence) or mechanical
(braces) assistance; check "No" if performance is dr A-.-..ict.*- upon instructional/
mechanical assistance or is physiologically inappropriate.

When all screening items are marked "Yes" and/or "N/A," the screening device
can serve as the complete Social Development assessment. Items marked "No"
indicate the need for a more detailed assessment. This is accomplished by
assessing all the performance statements within the Sub-Area that contains
the item marked "No." For example, if the student is assessed "No" on item
#14 ("Gives and takes simple messages over the phone"), the evaluator should
turn to the Sub-Area TELEPHONE USE in the Performance Statements and assess
the student's performance of each statement in TELEPHONE USE.

The Sub-Areas assessed within Social Development follow no strict developmental
progression; therefore, it is necessary to assess the student's performance on
all items of this screening device regardless of the number of "No" and/or
"N/A" responses within any one Sub-Axes.

SUB-AREA: SAFETY

I. Walks across streets at crosswalks in
travel situations and obeys traffic
signals.

2. When using electrical appliances, keeps
fingers away from moving parts, unplugs
after use.

Yes No N/A

0 0 0

3. Demonstrates appropriate responses 0 0
in cases of fire (either real or
described).

4. Follows safety regulations specific 0
to the use of workshop machinery.
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5. Avoids injury when using kitchen
or workshop tools.

SUB-AREA: TIME TELLING

6. Tells time from a clock or watch.

7. Uses time telling skills to get to
activity on time.

SUB-AREA: COMPLETING A BUSINESS FORM

8. Obtains and fills out a simple
business form (warranty, subscrip-
tion, job Application).

9. Returns completed form to
appropriate place.

SUB-AREA: LETTER WRITING

10. Assembles materials necessary to
write letter.

11. Addresses envelope.

12. Mails letter.

SUB-AREA: TELEPHONE USE

13. Uses a telephone for personal calls.

14. Gives and takes simple messages over

the phone.

SUB-AREA: RECREATION

15. Takes part in community recreation by
getting to location of activity,
engaging in activity, and returning
home.

16. Uses home for recreation (e.g. reading,
playing games, etc.).
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SUBAREA: MONEY AND BANKING

17. Names coins and bills.

18. Reads price tags.

19. Uses appropriate money to pay for
items.

20. Counts change received from purchases.

21. Fills out forms necessary for savings/
checking account.

22. Establishes a budget and manages money
according to that budget.

SUBAREA: SHOPPING

23. Shops in store
items.

24. Takes selected
pays for them.

SUBAREA: TRAVEL

appropriate to desired

items to cashier and

25. Travels to and from specified loca
tions on foot.

26. Uses public transportation to reach
specified locations.

27. Selectes mode of transportation
appropriate to needs/activity.

SUBAREA: RESTAURANT USE

28. Locates restaurant facilities in the
community.

29. Orders meal when asked.

30. Displays appropriate behavior when
eating in a restaurant.
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Yes No N/A

SUB-AREA: RESTROOM USE

32. Locates and uses public restrooms.

SUB-AREA: SEX EDUCATION

32. Explains birch control, conception,

pregnancy, V.D.

33. Explains own concept of date, including
information about how to choose a date,

where to go, etc.

SUB-AREA: EMOTIONAL DEVELOPMENT

34. Interacts with others of various ages
in several situations.

35. Forms stable attachments with others.

36. Accepts help from peers. Q

37. Expresses feelings verbally or with
gestures.
^-A

0

38. Evaluates own performance if asked. o r3

SUB-AREA: MEDICAL MANAGEMENT

39. Manages own medical/prosthetic needs,
including regular checkups.

40. Arranges for yearly physical/dental
examinations.
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Social Development Performance Statements

The Social Development Performance Statements are arranged by Sub-Area
(i.e., transportation, shopping) and Goal (i.e., uses public transportation

to reach specified destination). The Goals are numbered to correspond to

the screening assessment numbers. The evaluator uses the results of the

screening to select the Sub-Areas which require more comprehensive assessment.

Listed under each Goal in a Sub-Area are specific Performance Statements. The

evaluator indicates the student's performance of each statement by marking the
appropriate response categories. The following is an explanation of each of

the response categories:

A. Performs Appropriately Without Assistance: Check this space if the

student displays the indicated skill at appropriate times and
places without requiring assistance.

B. Performs When Provided With: Check spaces in this section when the
student requires some special instruction/intervention to perform

the skill. More than one space may be checked. The categories are:

physical assistance: Performs the task when physical cues are
given. For example, in crossing the street, the student waits
for the "walk" light when his teacher holds her arm in front of

him.

verbal assistance: Performs the task when verbal cues are given.
For example, the student needs to be reminded to unplug appliances

before washing them.

demonstration: Performs the task when given a visual cue. For

example, the student fills out a bank deposit slip when his
teacher is with him filling one out, or when he takes a sample
to the bank with him.

instructional setting: Performs the task when provided with an
environment similar to the one in which the skill will be applied.
For example, the student displays shopping skills in the classroom
store, but not yet in a real store.

encouragement: Performs the task when provided with monitoring

from the teacher. For example, the student fills out a simple
form properly tf the teacher tells him, "Yes, you're doing fine,"
after each space is filled in.

C. Performance Unobserved: Check this space to indicate that you have not

seen the student display the skill.

D. Not Applicable: Check this space if the skill does not apply to a
particular student. For example, the section in Medical Management
on Ileostomy care does not apply to the student who does not have
an ileostomy.
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E. Comments: Use this space to further explain any of the items
checked, to note special materials or equipment, or to make related
comments.
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SOCIAL DEVELOPMEUT

COMYENTS

SUB-AREA: SAFETY

GOAL(S):

1. Walks across streets at cross-
walks in travel situations and
obeys traffic signals.

2. When using electrical appliances,
keeps fingers away from moving
parts, unplugs after use.

s. Demonstrates appropriate responses
in fire (either
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4. Follows safety regulations
specific to the ofuse workshop
machinery.

5. Avoids injury when using kitchen
or workshop tools.

PERFORMANCE STATEMENTS

Uses appropriate door for "in" and "out"

Uses a one way turnstyle (no money)
correctly.

Keeps money in wallet or pocketbook.

Keeps wallet in pants pocket or purse.

Uses crosswalk to cross street.

Responds appropriately to "walk" "don't
walk" signals.

Looks both ways before stepping off curb.

Observes safety regulations while
traveling on public vehicle - (i.e., bus,
cab, escalator, elevator - stands behind
white line, etc.).

Follows safety regulations specific to the
use of machinery.

Unplugs small appliances when finished
using them (e.g., mixer, etc.).

Can operate a simple fire extinguisher.

Can indicate three ways to tell if there
is a fire.

,Can leave familiar buildings by at least
two alternative routes within 30 seconds.

Can list three things to do if there is
a fire.

Avoids elevators/escalators in cases of
fire.

Walks in crowds without pushing others.
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SOCIAL DEVELOPMEW

COMMENTS

SUB-AREA: SAFETY

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS
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Calls for help in emergencies.

Swims within roped off area at pond or
pool.

Enters pool by using ladder.

Swims in areas where lifeguard is present.

Uses paring knife without cutting self.

Exercises care when washing knives and
peeler.

Stores knives'and peeler with blades
covered.

liolds plug when removing or inserting
plug in socket.

Unplugs appliances before cleaning.

Uses electrical appliances away from
water.

Turns off burner(s) or oven when finished
with stove.

Uses pot holder whet handling pots from
stove.

Turns off electricity when changing
bulbs.

Recognizes need for caution when using
items marked poison

Stores poisons away from foods.

Extinguishes match completely before
disposing it.

Wipes up spills as soon as they occur.

Keeps stairs clear of obstructions.

Walks along side of road or on sidewalk.

Walks facing traffic on roads.

oRides.bike in right hand lane.

lndicates turns and stops on bike with
hand signals.

Uses basket or carrier for transporting
items on bike.
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Uses seat belts when traveling in car.

Locks door when traveling in car.

Keeps hands away from car controls.

Keeps arms, etc. inside car when it is
in operation.
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COMMMNTS

SUB-AREA: TIME TELLING

GOAL(S):

6. Tells time from a clock or watch.

7. Uses time telling skills to get to
activity on time.

.

PERFORMANCE STATEMENTS
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*States time of regular daily events
(breakfast, etc.)

* States whether it's morning, afternoon, or
ni ht when asked.

*States what day of the week it is.

1111

III

III

*States what month it is.

*States what year it is.

* States the date (calendar visible).

eReads.numberi 1-12 aloud.

*Says numbers 1-53.

*Locates a clock or watch.

*Asks someone for time if no clock is
found.

*States time to the nearest hour.

1111

1111

11111

*States time to the nearest half hour.

*States time to the nearest quarter hour.

*States time to the nearest five minutes.

*States time of appointment.

*Arrives at appointment location on time.

*Arrives at bus stop on time.

*Arrives at work on time every day.

*Uses alarm clock in order to wake up in
time for work or activity.
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SOCIAL DEVELOPMENT

I

COMMENTS

SUB-AREA: COMPLETING A BUSINESS FORM

GOAL(S):

8. Obtains and fills out a simple
business form (warranty, sub-
scription, job application).

9. Returns completed form to
appropriate place.

PERFORMANCE STATEMENTS
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Obtains form by sending for it, if
appropriate.

Obtains form by picking it up at an office,
if appropriate.

*Obtains form by removing it from magazine
or packing crate, if appropriate.

Uses a pen to fill out form.

Writes (or prints) names in space provided.

Writes (or prints) date in space provided.

Writes (or prints) address in space
provided.

Writes social security number in space
provided.

Places signature on form, if appropriate.

Asks for assistance if appropriate.

Mails form, if appropriate.

Returns form to office, if appropriate.

Identifies in writing a parent/guardian.
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SOCIAL DEVELOPMENT

COMMENTS

SUB-AREA: LETTER WRITING

GOAL(S):

10. Assembles materials necessary to
write letter.

11. Addresses envelope.

12. Mails letter.

PERFORMANCE STATEMENTS
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Selects paper, envelope, stamp, and pencil
(or pen) .

Holds pencil/pen in one hand, secures
paper with the other.

Writes date at top of first page.

Writes "Dear n.

Writes simple sentences describing
activities/expressing ideas.

Uses appropriate punctuation.

Writes appropriate closing at end of
letter.

Writes name legibly beneath closing.

Writes return address in front upper left
corner of envelope or on hank rtf Pnvpinpg._

Writes mailing address in center front of
envelope. including zip code.

Puts stamp on front upper right corner of
envelope.

Seals envelope by moistening gummed

surface with tongue or sponge and pressing
it down on back of envelope.

Locates appropriate mailbox and deposits
letter.
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SOCIAL DEVELOPMENT

.

COMMENTS

SUB-AREA: TELEPHONE USE

GOALS:

13. Uses a telephone for personal calls

14. Gives and takes simple messages
over the phone.

PERFORMANCE STATEMENTS
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Performs When
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Locates telephone.

'Opens and closes door to booth, if
appropriate.

Finds number in phone book or on personal
phone list.

Selects correct change for pay telephone,
if appropriate.

Lifts receiver.
---

Dials directory assistance, if appropriate.

Dials "0" for operator assistance, if
k appropriate.

Dials desired number.

Dials "1" (and area code, if appropriate)
before making long distance calls.

Recognizes busy signal by hanging up
receiver.

Allows phone to ring at least six times
before hanging up.

Waits for someone to answer before
speaking.

*Identifies self at beginning of
conversation.

Asks to speak with desired person.

Amswers simple questions, i.e., "Where is
?" "When will he be back?"

........

Concludes conversation by saying good-bye.

Hangsup receiver.
©

Recognizes phone ring by picking up
receiver.

gives simple messages over phone, i.e.,
"Please call later", etc.

Takes simple messages over the phone.
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SOCIAL DEVELOPMENT
-.MINIMUM'

COMMENTS

SUB-AREA: RECREATION

GOAL(S):

15. Takes part in community recreation
by getting to location of activity,
engaging in activity, and return-
ing home.

16. Uses home for recreation (e.g.,
reading, playing games, etc.).

PERFORMANCE STATEMENTS
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Expresses preference for a particular type
of recreation.

Plans transportation to activity

a) by using newspaper schedule
b) by using bus and train schedules
c) by determining walking route
d) by asking directions - assistance

Travels to recreational facility.

Waits in line to participate, if necessary.

Finds staff person of activity to
a) purchase tickets
b) ask directions

Uses money if necessary to purchase entry.

Retrieves change.

Obtains equipment if necessary.

Takes part in activity by waiting for
turn.

Takes part in activity by watching or
talking appropriately.

Demonstrates completion of activity by
leaving activity area quietly.

Returns equipment after use, if necessary.

Fays any further charge, if appropriate.

Leaves facility.

Returns home by appropriate transportation
means.

Chooses leisure time activity for home.

I* necessary materials for activity,
(e.g., reading, crafts, sports).

Assembles people for participation in
activity (e.e., cards. games).

0Cleans area upon completion of activity.
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SOCIAL DEVELOPMENT

COMMENTS

SUB-AREA: MONEY AND BANKING

17. Names coins and bills.

18. Reads price tags.

19. Uses appropriate money to
pay for items.

Performs When
Provided With
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20. Counts change received from

purchases.

21. Fills out forms necessary for
savings / checking account.

22. Establishes a budget and
manages money according to
that budget.

PERFORMANCE STATEMENTS
.

Names coins (penny, nickel, dime, quarter).

States the value of coins (penny, nickel,
dime, quarter)_

States coin value equivalence - i.e.,
one nickel = five cents, 1 nickel & 2
dimes = one quarter.

Makes change for $1 or less (both $.59
and 59c).

Makes change for $5 or less.
....._

Mskes change for $10 or less.

Makes change for $20 or less.

Reads price tags for $1 or less.

Reads price tags for $5 or less.

Reads price tags for $10 or less.

Reads price tags for $20 or less.

'Names numbers 1-100

III
Computes an itemized bill.

Uses pocket calculator to add and subtract.

Spends money according to pre-established
budget.

Saves money/tokens in a personal bank.
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SOCIAL DEVELOPMENT

COMMENTS

SUB-AREA: MONEY AND BANKING

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS
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Signs name legibly.

Writes or prints address.

Asks customer service representative for
assistance in opening a savings/checking
account.

Fills out withdrawal slip.

Fills out deposit slip.

Gives slip (with money if appropriate) to
bank teller.

Fills in a personal check.

Computes balance of savings/checking
account.

I
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S

COMMENTS

SUB-AREA: SHOPPING

GOAL(S):

23. Shops in store appropriate
to desired items.

24. Takes selected items to cashier
and pays for them.

PERFORMANCE STATEMENTS
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Locates store appropriate to desired

Locates general item(s) for purchase (i.e.,
canned :oods section ladies clothes .

Reads price from price tag.

Uses comparison shopping skills to
select s.ecific item.

Uses dressing room if appropriate.

Puts item in shopping cart, if
a..ro.riate.

Keeps rough tally of cost of all items.

Walks to check-out area.

Waits in line to check out.

Puts item(s) on cashier's counter.

Takes appropriate money from wallet.

Gives money to cashier.

Receives change from cashier or change
from machine counts it .uts it in wallet.

;gaits for item to be bagged. l
Holding bag(s), leaves check-out area.

Leaves store.

Uses vending machine.

Takes a shopping list -- has pre-planned
for shopping.
eaves pac ges c osed until they are
paid for.
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COMMENTS

SUB-AREA.: TRAVEL

GOAL(S):

25. Travels to and from specified
locations on foot.

26. Uses public transportation to
reach specified locations.

27. Selects mode of transportation
appropriate to needs/activity.

PERFORMANCE STATEMENTS

r4

Performs When
Provided With
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*Walks independently to at least one
specific location within two blocks of
his/her residence or school.

Walks independently to at least one
specific location within one half mile
of his/her school or residence.

Travels by bicycle to at least one
specific location within two blocks
of his/her home or school.

Travels by bicycle to at least one
specific location within one half mile
of his/her residence or school.

Uses one form of public transportation
Sbus, taxi cab, subway, etc.).

Waits at appropriate location in
designated area for public transportation
vehicle (bus stop, subway stop, etc.).

Identifies appropriate public
transportation vehicle by number
and/or sign of destination.

Identifies times required for trip --
de.arture trove . .

Waits turn when boarding vehicle.

Boards vehicle independently,(i.e.,
climbs ste.s
Pays correct fare (Le., in exact change,
waits for change).

Pays tip, if appropriate.

Pays fare to appropriate person/machine.

Remains in seat while vehicle is moving.

Interacts appropriately with other
passengers, i.e., talks in soft voice,
does not seek attention.

Abides by pOsted notices (no smoking,

stand benind white line).
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SOCIAL DEVELOPMENT

SUBAREA: TRAVEL

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS

Performs When
Provided Witt
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Uses cues (landmarks, etc.) to identify
location for disembarking.

Informs driver of destination (cab driver,
elevator operator).

Calls for vehicle (phones for cab,
.ushes elevator button).

Asks for assistance when necessary.

Selects appropriate mode of transportation.

---
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SOCIAL DEVELOPMENT

COMENTS

SUB-AREA: RESTAURANT USE

GOAL(S):

28. Locates restaurant facilities
in the community.

29. Orders meal when asked.

30. Displays appropriate behavior
when eating in a restaurant.

PERFORMANCE STATEMENTS

1-4

Performs When
Provided With
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Locates a restaurant.
..-

Enters restaurant.

Waits to be seated, if appropriate. .

Sits at either counter or table, if

appropriate.

Waits in line if there are no seats.

Locates menu.

Locates categories of food on menu.

Uses sight word vocabulary to select items
f mom _men_u_

Reads price of desired foods.

Chooses foods within budget.

Waits turn to order.

Asks wait person to describe unfamiliar

foods.

Orders foods decided upon.

Uses utensils, glass, napkins appropriately.

Places utensils on plate when finished
eating.

Picks up check.

Checks bill and takes appropriate money
from wallet.
Leaves appropriate tip, if situation
retuires.
Gives bill and money to cashier or to

waltperson if appropriate.
Receives change, counts it, and places
it in wallet.

Picks up parcels and leaves restaurant.

Locates end of line at cafeteria.

Picks up tray and utensils in cafeteria.
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SOCIAL DEVELOPMENT
MOM.

\
SUB-AREA: RESTAURANT USE

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS COMMENTS

.a

Performs When
Provided With
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when turn comes in cafeteria.I0Orders

Places food on tray.

Carries tray to table without spilling.

When finished eating, picks up tray and
utensils and takes to disposal area. _
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SOCIAL DEVELOPMENT'

COMMENTS

SUB-AREA: RESTROOM USE

GOAL(S):

31. Locates and uses public
restrooms.

PERFORMANCE STATEMENTS

Performs When
Provided'With ms
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Locates sex appropriate restroom. .

Reads cost of pay toilets and selects
appropriate coin.

Inserts coin and operates coin lock.

Enters stall, if appropriate.

Closes and latches stall door, if
appropriate.

*Dresses fully before opening door.

Unlatches door, if appropriate.

Leaves stall promptly.

Washes and dries hands.

Leaves room as clean as it was found.

i
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SOCIAL DEVELOPMENT

.

COMMENTS

SUB-AREA: SEX EDUCATION

GOAL(S):

32. Explains birth control,
conception, pregnancy, V.D.

33. Explains own concept of dating,

including information about how
to choose a date, where to go,
etc.

PERFORMANCE STATEMENTS
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Demonstrates understanding of physical
similarities and differences in males and
females by describing (or pointing to)
like and unlike arts.

Names major sex organs in male and female
va:ina penis, etc.).

Identifies location of reproductive organs,
:iven an illustration or model.

Describes major reproductive functions of
male and female sex or:ans.
Describes what the word "intercourse"
means.

Describes what happens during process
of conception, i.e., gives simple
explanation of process: egg + sperm --
embryo -- offs.rin:.

Describes physical changes which occur
during pregnanc .

Describes conditions necessary for
pregnanc to occur.

Describes how fetus is nourished and
sheltered within mother's body (using
"uterus," "placenta")

Describes how baby is born.

Describes tou baby is nourished after
birth usin: "breast._" "bottle")

Explains need for medical monitoring
durin: relnanc .

Describes changes that occur in the male
a.. -0. - . ii- ..:- . .-

*Describes (defines) menstruation, and
describes appropriate sanitary care.

Defines birth control.

'eNames and describes several methods of
birth control.

__-

Explains where and how birth control
information may be obtained.

Describes symptoms of gonorrhea and
syphillis.

Describes means of preventing gonorrhea
and syphillis.

Seeks medical attention if symptoms of
gonorrhea/syphillis occur.
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SOCIAL DEVELOPMENT

1

SUB-AREA: SEX EDUCATION

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS
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Describes masturbation.

Explains own concept of dating.

Describes what he/she finds attractive
in a preferred partner.

Explains own concept of responsibility
within a relationship.

I
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SOCIAL DEVELOPMENT

COMMENTS

SUB-AREA: EMOTIONAL DEVELOPMENT

GOAL (S ) :

34. Interacts with others of
various ages in several
situations.

35. Forms stable attachments with
others.

36. Accepts help from

,Ai

Performs When
Providad With
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peers.

37. Expresses feelings verbally
or with gestures.

38. Evaluates own performance if
asked. .

PERFORMANCE STATEMENTS

Thdicates awareness by turning toward
sound or toward familiar person entering
room.

Becomes quiet in response to adult
attention.

Investigates environment by touching,
moving.

Indicates preferences for certain stimuli
by, selecting items which possess par-
ticular, consistent qualities.

Laughs/smiles when taking part in a
pleasurable activity.

Interacts with familiar persons.

Looks toward speaker when name is called.

Is separated from preferred adult without
crying.

Accepts help in dressing activities from
adult.

Enters new situation with preferred adult
without hiding.

Accepts help from adult after expressing
frustration verbally (vocally).

Identifies body parts which are named.

Imitates facial expressions, gestures.

Asks for help in frustrating situations.

Imitates peers in activities.

Initiates activities with 1:1 instruction.

Initiates activities without 1:1
instruction.
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SOCIAL DEVELOPMENT

COMMENTS

.

SUB-AREA: EMOTIONAL DEVELOPMENT

GOAL(S):

(See previous page) .

PERFORMANCE STATEMENTS
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"'Plays with materials by himself only.

"'Plays side by side with 'peer, not
interacting (parallel play).

"'When directed by adult, shares
possessions with another child.

"'Offers toys to other children.

',Interacts with peers through materials.

"'interacts with peers without materials.

States names of body parts.

"'Draws a human figure with recognizable
major parts.

',Remains in a group of 2-4 others for
quiet activity. .

"'Works with others to establish game
rules.

',Chooses to interact sometimes, to be
alone other times.

"Labels or expresses own feelings.

"Labels or expresses feelings of others.

',Engages in fantasy play.

"When asked can identify his play as
make-believe.

"Performs for others.

"Indicates whether items are his
.ossessions or not.

"Points to his image in a mirror
reflecting a group.

"Points to himself in a group picture.

"Identifies body parts according to
function.

"Describes situation in which student
experienced strong feelings.

. I

"Expresses feelings while in situation
(may be accompanied by acting_aut).

"Expresses feelings rather than

acting upon them.
$3
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SOCIAL DEVELOPMENT

.....b.

SUBAREA: EMOTIONAL DEVELOPMENT

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS COMMENTS

>.4
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Provided With 1
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Expresses feelings appropriately after
being told he is right/wrong.
Mbves on to new activity after praise or
criticism.

Expresses self praise appropriately.

Expresses self criticism appropriately.
..,

Expresses agreement or disagreement with
another .erson's eva ua is
Sometimes asks adult to perform task
without first trying it.

Asks "is this right?" after each step in
the task.

Asks "is this right?" after the task is
complete.

States his own evaluation after completing
the task.

A

Takes only one sic, in arguments.

Describes why situations are preferred.
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COMMENTS

SUB-AREA: MEDICAL MANAGEMENT

GOAL(S):

39. Manages own medical/prosthetic
needs, including regular
checkups.

40. Arranges for yearly physical/
dental examinations.

PERFORMANCE STATEMENTS

....1

Performs When
Provided With
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PROSTHESES

Cares for skin, checking for irritation
and pressure points, and cleans skin
thoroughly.

Applies prosthesis as directed by
or therapist._physician,

Cares for device by cleaning and
lubricating it. if appropriate.

Describes limitations of prosthesis ,.

and avoids using it in dangerous
situations.

Has regular checkups for fit.

WHEELCHAIR MOBILITY

Positions and locks chair.

Transfers to chair.

Transfers from chair.

Unlocks chair.

Navigates environment, including doors,
corners, ramps.

Aware of limitations of wheelchair by
avoidinastairs, etc.

DENTAL CARE

Practices oral hygiene by brushing teeth
daily.

Seeks professional attention twice a year
for cleanina_and checkups.

Seeks professional attention if
problems arise with teeth or gums.

GASTRO-INTESTINAL, GENITO-URINARY:
GASTROSTOMY, COLOSTOMY, ILEOSTOMY

Cares for skin, including cleaning area,
checking for skin breakdown, infection
around tube.

Removes appliance by unhooking belt,

peeling bag from skin.
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SOCIAL DEVELOPMENT

COMMENTS

SUB-AREA: MEDICAL MANAGEMENT

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS

.-I

Performs When
Provided With
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Cares for bag by washing it out,
rea. 1 in: seal.

Reapplies bag by sealing to skin around
tube and re-hooking belt.

Seeks medical attention if there is no
ifdrainage, if diarrhea occurs, or

illness/vomiting develops.

Gets prepared "diet" and uses it.

DIABETES

Describes disease, including information
about not ingesting_ sugar, etc.

Describes symptoms of onset of diabetes,
fatigue, hunger, poor healing, thirst,
weight loss, etc.

Monitszrs diet according to medical
directions.

Seeks and maintains contact with
physician for checkups. etc.

Performs urine test at home to monitor
condition.

Takes oral medication, if appropriate,
using correct dosage.

Takes parenteral medication if appropriate,
usin: correct dosage.

Describes possible complications of
diabetes.

Cares for skin, including special
attention to blisters., swellings.

.

Recognizes insulin shock and ingests
su:ar.

Recognizes onset of diabetic coma (if
ossible and seeks medical attention.

Wears a Medic Alert tag.

SEIZURES

gks medical attention after first
seizure.

Shows awareness of onset of seizure
(Grand Mal) by moving to an uncluttered

place, lying down, etc.
.
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COMMENTS

SUB -AREA: MEDICAL MANAGEMENT

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS
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Takes oral medication as appropriate, in
dosage prescribed by M.D.

Wears Medic Alert tag.
_

BIRTH CONTROL

(See Sex Education section)

RESPIRATORY

Recognizes symptoms of cold and treats
it li.uids rest as.irin

Describes complications of cold: long

lasting cough, fever for longer than 48
hours, ear ache, sore throat longer than
48 hours, and seeks medical attention if
symptoms occur.

Seeks medical attention if difficulty
jrreathing, suffering from chest .ain.

TRACHEOTOMY

Cares for tracheotomy by changing
dressing, cleaning skin surrounoing
checking for skin breakdown or infection.

Seeks medical advice if cough or fever
develops.

ALLERGIES

Avoids food, medications, etc. that
produce reactions.

allies medication, ointments in treatment
of exzema.

AUDIO-VISUAL AIDS

Cleans glasses, contact lenses.

Checks prescription every 2 years with
ophthalmologist/audiologist

Changes battery in hearing aid.

Cleans earmold regularly.

)Turns off hearing aid when not in use.
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COMMENTS

SUBAREA: MEDICAL MANAGEMENT

GOAL(S):

(See previous page)

PERFORMANCE STATEMENTS
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GENERAL

Has annual physical checkup.

Seeks medical advice if unusual physical
condition develops.

Uces elementary first aid: washes cuts and
serapes, applies cold water to burns, etc.

Usea thermometer for measuring temperature.
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OBJECTIVES WORKSHEET

The following chart is provided as a recording format for the evaluator in
the process of developing specific objectives. Many evaluators have a system
of their own for recording information and developing objectives. Others will
prefer to develop their own form to fit their own needs. The worksheet is in-
cluded only as a model and as a convenience with the hope that each evaluator or
teacher will redesign it for his/her own purposes.

Suggestions for Using the Objectives Worksheet

Following his/her observations the evaluator will have collected information in
these categories:

1) Goals which are indicated as areas needing detailed assessment

2) Performance statements or skills which are not performed independently
by the student and are therefore learning objectives

3) Conditions of skill performance including types of intervention or
assistance, environmental variables such as setting and group size,
and perhaps suggestions of types of materials or other specific content
descriptors

4) Record of goals and skills which are currently a part of the student's
performance repertoire and hence are performance strengths.

Using this information the evaluator develops the objectives which s/he would like
to see included as part of this student's educational program.

On the following worksheet the evaluator records the "GOAL" behavior that will be
an area of concentration and on the same line notes the "Skill Area" in which the
goal falls and "Suggested Start Date" if desired.

On the line labelled "PERFORMANCE STATEMENT," the evaluator notes assessment infor-
mation: the skill statement and the conditions of performance including assistance
and setting and group size or special materials which affected the student's per-
formance of that skill.

The next line on the worksheet is provided for recording the specific behavioral
"OBJECTIVE" which is developed from the assessment information. The evaluator
composes a full sentence which includes (a) the behavior or skill in the form of
a verb, (b) the content or object of the verb, and (c) the conditions of performance
which outline the situation in which performance is to be expected. Examples of
"CONDITIONS" are "Given physical assistance," "in a one-to-one setting," "in a
well-lit room."

For example: Given one-inch high printed raised letters and a one-to-one
setting, John identifies all 26 letters of the alphabet by
naming them.
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REVISION SUGGESTIONS

1. Mathematics Language Development 2 Social Development

2. Format Suggestions:

A. General:

B. Numbering Style:

C. Type Style:

D. Spacing:

3. Content Suggestions:

A. Conceptual Organization:

B. Suggested Revisions for Performance. Statements:
1) Additions -- write statement as it should appear and in

dicate its correct positioning in the text.

2) Deletions -- identify and indicate rationale for deletion

C. Suggested Chart Revisions (indicate which chart)

D. Suggested Revision(s) in Instructions for use of EEPP 2

(cite page number and working to be deleted)

4. Binding and Publication Suggestions:

5. Other Suggestions:
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